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ABSTRACT 



This handbook is intended to help administrators and 
instructors of adult basic education and English-as-a-Second-Language 
programs use the 30 Tierra de Oportunidad (Land of Opportunity) instructional 
modules, which address four strands or clusters relating to the different 
major domains in which adults function: work life, family life, community, 
and lifelong learning. The following items are included: introduction; 
administrator summary (overview of the modules and their development and 
implementation suggestions) ; general teacher tips and skill development 
matrix; abstracts of the modules and tips for using them; advice on 
assessment; and student tips (overview for students, student contract, and 
student self-assessment) . Each module abstract contains the following: 
discussion of the module's importance; teaching points; learning activities; 
and matrix. The matrix outlines the following: grouping strategies, 
incorporation of the Secretary's Commission for Achieving Necessary Skills 
(SCANS) skills; ideas for presentation; self -directed learning activity; 
insider information; and activities to direct students' reflection on the 
module. These items are appended: vision of literacy in the information 
society; suggested reading strategies; list of language forms and functions; 
top 20 education resources on the World Wide Web; skills identified by the 
SCANS report and information about them; and a bibliography of 164 print 
resources and 19 Web addresses. (MN) 
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Latino Adult Education Services 



"TIERRA DE OPORTUNIDAD" 
Instructional Modules 

Introduction 



Overview 



A common vision shared by adult educators is to empower adult learners and 
provide them with the tools they need to better manage their lives — personally, 
socially, and economically. The tierra de oportunidad instructional modules 
were developed with that vision in mind. At the same time, these resources were 
designed with ambitious goals -- to provide adult learners not only with "survival 
skills" but, also, with the skills they need to prevail and to go further than they ever 
imagined possible -- toward social, economic and civic equity. 



The thirty modules in tierra de oportunidad were initially developed as 
resources for adult education instructors. The idea was to help incoming 
immigrants to build the basic skills they need to confront the issues they face in 
society. We saw that contemporary social demands required individuals to be 
proactive, versatile, and creative in navigating through several different domains. 



These domains include -- managing worklives and pursuing careers, nurturing and 
managing family life, participating in and contributing to the community, and 
engaging in lifelong learning. 



Originally we referred to these resources as the Pais Desconocido instructional 
modules, using the metaphor of an "unknown country" to indicate the challenges 
immigrants face when they begin to explore the unfamiliar U.S. universe of 21st 
century society and economy. We now call these materials tierra de oportunidad 
instructional modules, using the related metaphor of "land of opportunity" to 
convey the idea of opening new possibilities and exploring new potentials. 

Over the three years we have worked in developing these resources, it has become 
clearer and clearer that not only immigrants in English as a Second Language (ESL) 
programs but, also, native-born adults in adult basic education and employment 
training programs were, in a certain sense, marginalized populations who might be 
unfamiliar with aspects of how the social interactions, the economy, and the legal 
system of the contemporary information society worked. 
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Whatever the specific profile of the population enrolled in an adult education 
instructor's adult learning program, we see these instructional resources as tools to 
assist students in becoming "entrepreneurial learners", that is, learners who take 
every opportunity to build their communication, information-gathering, analytic, 
and problem-solving skills. Whichever metaphor first comes to mind, "unknown 
country" or "land of opportunity", the key objective is for learners to be explorers -- 
curious, courageous, but, also, cautious and reflective, collaborative, but squarely 
focused on getting ahead and meeting their own needs, willing to accept help but 
accountable for taking initiative on their own. 



Using the TIERRA DE OPORTUNIDAD materials in new educational partnerships 
In an era when local and national businesses are moving toward the creation of 
organizational structures among multiple partners designed to develop new 
strategies for new challenges, it is equally appropriate for similar partnerships to 
develop in adult education. California's advocacy groups have addressed a 
spectrum of issues which adult learners confront and, consequently, have a 
panoramic perspective. These groups could be valuable partners with adult 
educators in building adult learners' own grass-roots support networks. 



Similarly, pre-school programs such as Head Start, elementary schools, high schools. 
Even Start and Family Literacy programs can all use these materials to promote a 
wide range of collaborative learning modules oriented toward families. Adult 
education alumni can and should also be partners in helping other beginning 
students understand how to learn effectively. In the course of helping out, they can 
also build their own self-confidence and practice newly-developed skills. 



The thirty TIERRA DE OPORTUNIDAD modules address four strands or clusters, 
relating to the different major domains in which adults function worklife, family 
life, community, and lifelong learning. However, the idea is for instructors to 
browse through the modules and, then, choose and use those which seem most 
relevant for the students in their class or program. 



The TIERRA DE OPORTUNIDAD modules are structured so that each contains 
comparable elements: 



• Overview 

• Basic Skills Development 

• Teaching Points 

• Sample Learning Activities 

• Resources 

• Sample Lesson Plan 




rationale for addressing the topic 
a list of SCANS competencies to be emphasized 
a detailed breakdown of key information 
a section outlining teaching exercises or 
assignments 

a section compiling selected resources, speakers, 
commercial textbooks, online information 
detailed lesson plan and handouts focusing on a 
teaching point 
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The TIERRA DE OPORTUNIDAD modules Can be part of an instructor's tool kit. 
Instructors can choose whichever segment he or she wishes to use from this kit, 
select the teaching points to best fit the particular needs of their class, do the learning 
activities that work for their class. We encourage instructors to involve their 
students in deciding what topics to cover, how long to cover them, and how to 
shape learning activities in each module. Our hope is that using this tool kit 
provides an opportunity for instructors to work collaboratively with their students 
at collective learning, to become entrepreneurial learners themselves, providing 
their students role-models for how to learn and how to help others learn. 

The topic areas covered by the modules are of varying scope. In general, we have 
tried to put enough tools into each module so that an instructor has some options 
and alternatives, so he or she can pick several of the "teaching points" in the 
module to focus on, given students' interests, and doing three or four of the 
"suggested activities" with the class. Generally, it would take a good deal of time to 
cover all of the teaching points in any module. 

We provide some suggestions for using these tools - for example to use Module 30, 
Learning to Learn, to structure an introductory session at the beginning of a course 
or program and then, again, at the end of the course or program to give students an 
opportunity to reflect on what they have learned, how they have developed their 
ability to learn, and to think about their next steps in a lifelong course of learning. 

The TIERRA DE OPORTUNIDAD instructional modules can provide a basis for new 
collaborations in which traditional educational institutions, i.e., adult schools, join 
with non-educational institutions, e.g. legal service providers, public agencies, civic 
groups, to offer adult learners new opportunities for extending learning beyond the 
classroom, to foster self-directed learning, and to organize learning networks outside 
the confines of traditional organizational roles. Many of these non-educational 
institutions have an important stake in helping to develop informed consumers, 
active citizens, and self-reliant families. They should and can be partners with adult 
education in building the foundation for lifelong learning. 
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To program planners, supervisors, and administrators: 

With funding from the California Department of Education, three 
years of effort have gone into designing and piloting these modules. 
We have learned a lot in the process, revised the modules several 
times, in part to actual changes in the legal framework which affects 
immigrants lives, added new activities, and further emphasized 
creativity in transferring skills developed in one domain, e.g. 
workplace teamwork, to another domain, such as civic participation. 
The modules will, however, never be complete nor will they be well 
enough packaged that the instructor doesn't need to reflect on how to 
deploy them. 

We urge adult education administrators to devote a modest level of 
resources to support instructors in planning their strategy for using 
these materials to develop high performance learning programs for 
adult learners in ABE and ESL programs. 

Other appropriate resources to enhance instructors' ability to use these 
materials effectively might include allocations for staff developing 
activities, for purchasing resource materials, for securing access to the 
Internet, for allowing learners to explore how resources on the World 
Wide Web can be used for pursuing their individual learning interests, 
for providing instructors the time to invite and prepare guest speakers 
not only to make routine presentations but to engage in lively dialogue 
and discussion with adult education learners. 
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"TIERRA DE OPORTUNIDAD" 
Instructional Modules 

Implementation Suggestions 



Instructional Methodology 

TIERRA DE OPORTUNIDAD addresses the primary domains for adults to become 
Productive Workers, Effective Family Members, Responsible Community Members 
and Life Long Self Directed Learners and provides instructional modules related to 
corresponding topics. At the same time it sketches out a template for a constantly 
expanding curriculum resource with the following components: 

1) Overview - a rationale for addressing each issue. 

2) Basic Skills Development - SCANS skills to be emphasized. 

3) Teaching Points - specific information on each topic. 

4) Sample Learning Activities - suggested individual and group teaching 
strategies. 

5) Resources - informational resources relating to these topics. 

6) Sample Lesson Plan - detailed three-hour lesson plan and handouts. 

7) Pre and Post Assessment Activities. 

Teacher as facilitator. The instructional modules rely on instructors' ingenuity in 
configuring the generic resources to the needs of their particular group of learners. 

A key recognition is that the curriculum does not provide learners with definitive 
answers about any of the issues covered. No such definitive answers are possible. 
The goal is to develop strategies for acquiring, analyzing, and using information. 
Individual family and community issues require unique solutions. Even legal facts 
are constantly shifting, sometimes subtly, sometimes not so subtly. 

The instructor does not need to be an expert. Being a moderator, facilitator, and 
general intellectual resource is enough. The instructor does not need to fear being 
wrong on one specific issue or another, although it is, of course, wise to try to be 
well-informed because a key teaching point about the information society is that 
persons in positions of authority are, indeed, sometimes wrong. Are these persons 
lucid, systematic, informed, and responsive? Yes! Are they expert, definitive, and 
always correct? Never! 

Brainstorm, analyze, discuss. Sample activities focus on class discussions. Listening 
to others, interpreting what they say, modifying or even correcting what one says or 
what others say represent what goes on in most information-rich contexts. 
Controversial topics are included because, without experiencing controversy, it is 
not possible to develop analytic skills. Issue areas where there turns out to be a 
suspiciously high degree of agreement must become opportunities to push farther 
and harder in questioning the solidity and validity of an apparent consensus. 
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Contact assignments. Sample classroom activities in which the group surveys its 
own membership, family, friends, and others; consults print resources; uses the 
telephone, or computer terminals are included because these are cases of 
information acquisition. It is recommended that representatives of government 
agencies, service organizations, and business be invited to class -- not simply as 
experts -- but as individuals with whom learners can practice how to engage in 
dialogue, brainstorm ideas, check reliability of information, and who, as involved 
members of the community, they must hold accountable for what goes on in their 
own respective domain. 

Graphs and math. Several instructional modules include activities relying on 
graphic representation, including mathematical calculations to derive some of the 
values which are represented graphically. The emphasis on quantitative reasoning 
in social issues modules may be surprising but numbers are, after all, the core of our 
economic transactions, our political system, and the structure of many of our 
human service programs. 

Reflection. Most sample lesson plans include reflection time. Learners need to 
review what was presented, analyzed, and discussed to focus on how it applies to 
their own circumstances and their own plans. Reflection on how it was practiced 
will give the learner insight into their favored learning styles. 

Decision making. Some instructional modules include Action Plans to guide the 
learners into charting their future self development and to prepare the first step to 
extend learning beyond the classroom. 

Delivery Modes 

The TIERRA DE OPORTUNIDAD modules can be adapted to a number of different 
learning environments, both in a formal classroom setting and in other settings, e.g. 
church, cafeteria, or private home. Facilitator or instructor's choices of which 
modules to use can and should be based on discussions with class participants on 
which topics might best respond to their particular interests and concerns. 

Length. The modules can also be adapted to variable lengths. With more time 
available, it will be possible to build active learner involvement based on projects 
related to the particular topic and task assignments which link the learning 
activities together. With less time available, it will be necessary to focus more on 
conveying key teaching points and building learner's confidence so that they can 
continue learning on their own. Whatever the instructor's decision about the 
length of the module, the key element will be a commitment to build participant’s 
experience in active learning, active dialogue, and active analysis of the issue at 
hand. 
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Level. The instructional modules are appropriate for the learners at the advanced 
levels. The modules can and should be adapted to learners’ English language skills 
and educational background. For extremely limited English-language groups, most 
discussion, dialogue, and exercises could be in the native language. However, it is 
possible and appropriate to introduce some English-language materials. For multi- 
level classes, the strategy of establishing peer mediating or teams to work together 
on exploring issues and mastering skills can both make the students' learning 
manageable and develop team work skills. 



Options. Alternatives for using "TIERRA DE OPORTUNIDAD" include both using 
the modules as part of classroom instruction and as part of special events in an 
informal learning context: 

• a one-night special event meeting (2-3 hours) 

• a 2-day weekend workshop 

• a 2-weekend workshop, 1 day each weekend 

• a 4-week special topic module as part of an ESL or ABE course 

• a 10- week strand as part of an ESL or ABE course 

• as independent study 



Module Clusters. Some modules lend themselves to natural clusters and teachers 
might want to plan a strand based on the cluster, the following are some suggested 
groupings: 



Advancing Work and Career 

Module 30 sketches out some of the main issues to address in a large, complex, and 
valuable area of instruction. This module can be used alone or, together with 
Module 1 - Making Choices About Jobs, Module 24 - Supervisors and Team Work, 
Module 26 - Women In Non-traditional Occupations, and Module 25 - Career 
Advancement, for working with individual learners, groups, or entire classes 
concerned with the issue of career advancement. Whether or not class participants 
are actively thinking about career advancement, almost anyone in adult education 
will benefit from being prepared to think about these issues, particularly those who 
decided to give up on their hopes for getting ahead. 



For learners with little schooling, it will be particularly useful to stress that knowing 
how to learn is as important an element in getting ahead in a job in occupations 
with no formal educational requirements, e.g. construction, farmwork, as it is in 
technical and professional occupations. Good supervisors and managers will always 
be on the lookout for flexible, versatile learners and assign them increasing levels of 
responsibility, whatever their educational background, and, when necessary, help 
them acquire whatever educational certification they need to move further upward. 
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Managing Family Life 

It is useful to stress collaborative learning in addressing this area. It is not always 
obvious to adult learners how personal co-evolution can benefit everyone in a 
family. In fact, research shows that one of the great strengths of family literacy 
programs is that they involve each family member's ability to support the other. It 
is also useful to stress to adult learners that the challenges of family life in a new 
social, cultural, and economic environment are ones which inevitably draw 
everyone in the family into learning new ways of doing things and learning from 
one's own experience and that of others. 

Module 11 - Women's Changing Roles, Module 27 - Men's Changing Roles, and 
Module 28 - Children's Changing Roles and Module 23 - Parenting in the U.S. all 
include an emphasis on dialogue and mutual support as key elements in learning 
how to deal with novel situations and unexpected problems which families face. 
Family members can see each other as information resources and members of a 
team working together to respond to outside events. 

Promoting Community Participation 

In using the modules addressing the area of community participation, it is 
particularly appropriate to stress the importance of learning from others, learning 
through dialogue and debate, and taking responsibility for learning on one's own. 
Everyone who is actively involved in community affairs learns through the process 
of helping others while, at the same time, building their skills in communicating 
effectively, acquiring and managing information, and problem-solving. 

Module 15 - Political Participation, Module 18 - Analyzing and Debating 
Community Issues and Module 19 - Collaborating with Neighbors present many 
opportunities for adult program participants to extend their learning beyond the 
classroom and understand how using ones' skills is a valuable exercise to strengthen 
them. These modules help adult learners understand how effective learning 
involves learning through many different modalities and adjusting one's style to 
convey information to different individuals or groups. While these modules 
strongly emphasize critical thinking, they should not be considered too advanced for 
any learners because the reality is that all adult program participants are already 
involved in confronting issues which require tough-minded analysis and versatile 
problem-solving. The community participation modules also present a good 
opportunity for learners to build their self-confidence and receive positive feedback 
confirming that others recognize that they have new skills and the ability to rapidly 
acquire new information. 
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Developing Life-long Learning 

In this area of adult functioning, there is currently a premium on personal 
flexibility, in constantly learning from new experiences, and in using all available 
learning resources. These resources include: supervisors and managers, co-workers, 
customers or clients, instructors and fellow members of a project-based team, and 
colleagues, as well as technical manuals, general reading related to an occupation, 
and reflection on one's own experiences. The ability to acquire new information 
rapidly and reliably, to manage that information responsibly, to synthesize it 
efficiently so it can be used whenever necessary is widely recognized by managers 
and business leaders as the key to productivity. Thus, it should be no surprise that 
knowing how to learn is highly valued in the information economy. 

Module 6 - Access to Adult Learning Opportunities, Module 7 - Teenagers' Access to 
Higher Education, Module 12 - Parents' Involvement in Their Children Education, 
and Module 21 - Transferring Professional Skills and Degrees, emphasize the need 
to develop lifelong learning plans which may constantly be modified to reflect 
growing awareness of one's interests, aptitudes, and aspirations. 

Module 30 - Learning to Learn is a key module to help set the stage for students 
taking responsibility for their own learning. The module can be used as the 
framework for a two to three hour Orientation Session at the beginning of an adult 
education course and, then, as part of a Closing Session at the end of the course. 

In the orientation session, instructors should emphasize how effective learning 
practices can maximize every student's likelihood of achieving his or her learning 
objectives and the importance of active exploratory and collaborative learning. It 
should also address learners' responsibility to be actively engaged in team learning, 
to exert maximum effort in solidifying and honing new skills, and in helping 
classmates learn. This is also a good point for reflecting on the similarities and 
contrasts between children's and adults' learning. 

In the closing session, instructors should encourage students to reflect on their 
experience in the course, formulate a plan for what to do next as part of a 
commitment to lifelong learning, and sketch out a medium to long-term set of 
learning objectives. The closing session should be oriented toward future action 
and, at the same time, provide a final boost to students' self-confidence, motivation, 
and recognition of the personal value of learning. 

"Learning to Learn" skills have application in all areas of adult functioning: 
workplace and career advancement, family life, and in community participation. 
Below we highlight some of the special implications for building learning skills in 
each of these functional areas. 
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Other Issues : Module 8 - Issues Related to Women's Immigration Status, deals with 
sensitive but important issues. It provides an opportunity to emphasize the 
importance of being well-informed about issues which are of great personal value, 
even when they are complicated. We must stress in this module the significance of 
beginning to seek basic, general information on one's own but, then, following up 
with efforts to get the best possible expert analysis and advice. 

This module can be used together with Module 20 - Following Changes in Laws 
about Inunigrants, because the basic information presented in this module may well 
be affected by new legal developments, interpretations of laws, court cases, and INS 
implementing regulations. 



Module 25 - Career Advancement is a valuable companion to two modules 
designed to address the specialized problems faced by two sub-groups of adult 
learners -- Module 21 - Transferring Professional Skills, and Degrees and Module 26 
Women in Non-traditional Occupations which addresses some of the general issues 
which women will face in moving into non-traditional occupations. Other closely 
related modules are Module 1 - Making Choices About Jobs and Module 2 - 
Women's Workplace Issues. While some of these modules are primarily oriented 
toward women thinking of entering the labor force or already in the labor force, it 
may also be appropriate for mix gender classes, as both men and women need to 
become more aware of the issues of gender stereotyping. 

Also, the 'TIERRA DE OPORTUNIDAD" instructional modules could be a 
prototype for an expanded curriculum on immigrant issues which could be used in 
a variety of settings serving adult learners who are immigrants. It could be the 
template for a curriculum on basic skills for the information society. It could also be 
the basis for expanding quantitative reasoning in the high school curriculum and 
last, but not least these modules could serve as a sample for collaborating with other 
agencies. 

We hope that you, the teacher, find the modules effective in addressing your 
students' interests and that the information presented allows them to move step by 
step toward a better future in this "TIERRA DE OPORTUNIDAD". 
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How to use the modules 

The modules are both versatile and adaptable. Feel free to use some of the materials 
from a module, to combine materials from more than one module or combine with 
existing curriculum with which you are already familiar. 

Most of the modules are for classroom use. However, some better lend themselves 
to workshops, guest speakers, individual counseling situations, or independent 
learning. Suggested settings are listed in each module abstract. 

Independent or self directed learning is the foundation upon which these modules 
were designed. The process that the students go through to acquire the information 
is often more important than the information itself. Becoming self sufficient in 
these skills prepares the student for the future. 

Some topics may be quite controversial in nature. Ways that you may be able to 
diminish the conflict: 

• Depersonalize or generalize the topic; 

• Find good news to balance the bad news; 

• Inform the administrator ahead of time of the controversial nature of the 
topic; 

• Get a different point of view while writing lesson plans. 

To streamline your planning, start with your own lessons, and see what new 
material you can add. Only plan to deal with a couple of modules a semester. Share 
lesson plans with a teacher friend or teaching partner. Have one teacher function as 
a "team leader" to share and disseminate materials and ideas. 



Definition of terms 

In the specific module tips the following terms are used. 

Grouping Strategies 

Purposes for asking students to work in pairs, threes fours, and so forth. For 
more information, please see the specific section on grouping strategies 
included in this chapter. 

SCANS Incorporated (Secretary's Commission on Adult Necessary Skills) 

SCANS competencies which can be addressed in each module are listed in the 
specific module tips. More information on SCANS can be found in the 
appendix. For your information, SDI (California Staff Development Institute) 
offers a training module which directly addresses SCANS. 
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Ideas for Presentation 

This category includes ideas for different types of settings, and delivery 
approaches which are particularly appropriate for the module. 

Extending Learning Beyond the Classroom 

These are suggested activities in which students gather information, share 
learning with friends and family, or participate in any other activity which 
cannot be completed within the confines of the classroom. Report back to the 
class is an important part of these activities. 

Accepting the responsibility for their own learning assists students in 
mastering the target skills. In the process of sharing with family and friends 
students take on the role of mentors which strengthens their own learning 
and self esteem. 

Self-directed Learning 

Activities planned by students to continue learning on their own and 
inspired by their classroom experiences. Although a report back is desired, it 
may not occur. 

Inside Information 

Helpful hints from the teachers who field tested the lessons. 

Reflection 

Ideas for the students to think back and comment on the process of learning 
and on the content they learned. 



Cooperative learning 

Cooperative Learning, the structured and deliberate process of encouraging students 
to work together through assigned team roles and providing feedback directly to the 
teams, is used extensively throughout the modules. The use of these strategies 
promotes one of the basic premises for the development of these modules: that 
students work together to practice the skills necessary to go beyond the classroom 
and teacher for knowledge and information. Working in cooperative groups within 
the classroom helps students develop and practice (in English) the skills and 
language necessary to function beyond the classroom. Cooperative Learning also 
supports the SCANS Foundation Skills and Competencies by providing an 
environment in which to practice the social and problem solving skills needed in 
today's workplace. 

Cooperative Learning provides a strong basis for good teaching by actively 
involving students in their learning. Students whose learning style is not 
compatible with the traditional setting also benefit from collaborating with other 
students. The opportunity to actively work with other students, share information 
orally, create and complete a project, and gather information from sources outside 
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the classroom provides sufficient variety to appeal to learners who have visual, 
auditory or kinesthetic learning styles. 

Cooperative Learning strategies suggested in these modules include, but are not 
limited to, the following: 

• Circle Class Building: Learners sit or stand in a circle in order to share 
information with the whole group. 

• Round Robin Team Building: Class is divided into teams of three to six 
students. Each team member takes a turn to share or contribute to the group's 
project in some way. Sharing is done in order around the group. Team 
members are not allowed to comment or ask questions until all sharing is done. 

• Tigsaw Reading: Reading material is divided into same number of parts as 
members on a "Home Team". Home Team members separate into "Expert 
Groups" in order to read and discuss materials with others who are reading the 
same section. After answering questions and discussing their section, experts 
return to the Home Team in order to teach their information to other Home 
Team members. 

• Line-up: Students line up in order according to a cue provided by the teacher. 
Line-ups are often used to form heterogeneous groups. 

• Inside-Outside Circles: Students arrange themselves in concentric circles with 
students in both circles facing each other. This activity may be used to build 
student-to-student rapport while at the same time having students ask each 
other factual, summary or processing questions. After asking questions, students 
listen to the teacher for rotation information, proceed to a new partner and ask 
the questions again. 

• Four Corners: Students pick or are assigned to a corner where they interact with 
members of other teams in order to gather or discuss information that will be 
needed by the Home Team. 

• Three Step Interview: In pairs, students share with each other then share their 
partner's information with someone from another pair. 

• One Stray: Teacher calls a number; students with that number stray to join 
another team, often to share. 

If the reader would like additional information regarding specific Cooperative 
Learning management strategies, key concepts or principles, please refer to the 
Bibliography at the end of this handbook. 
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Module 1 

Making Choices About Jobs 



Importance: 

For most adults, work is an essential part of life. Yet just because work is usually 
necessary does not mean that there aren't important choices that face people who 
are entering the labor market. Individuals who are aware of these choices and make 
them wisely will maximize their employment opportunities, obtaining work that is 
a good match for their skills and interests and which offers fair compensation, a 
chance for advancement, and longer-term employment stability. On the other 
hand, individuals who make poor choices, perhaps because they think they have no 
alternative to accepting a particular job they've been offered, are liable to find work 
to be stressful, unstable, and insufficiently compensated. 



Teaching points: 

By presenting basic information, exercising their computational skills, and exploring 
personal values, this module will help participants answer such basic questions as: 
What is the minimum wage that all workers must be paid? Am I entitled to 
overtime pay? If I know my hourly wage, how much money will I earn this year? 
What will my take-home pay be at this job? What benefits am I legally entitled to? 
What other factors, such as transportation and child care costs, should I think about 
before deciding to accept a job? What can I do to increase my earnings or to find a 
better job? How are future trends in the economy going to affect me? What can I 
do if I think I have been treated unfairly by my employer? In addition to getting 
answers to these questions, participants in this module will be encouraged to think 
about how making good labor market choices can help them achieve defined 
personal goals. 



Learning activities: 

Participants will poll their classes to find out what kinds of jobs they would be 
interested in getting or learning more about. They will also create a checklist of the 
positive and negative aspects of the jobs that they presently work in. They will use 
the checklist to discuss what might be done to overcome the negative aspects. 
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Module 1 

Making Choices About Jobs 



Grouping strategies 


• jigsaw or reading work in pairs; 

• small groups to plan solutions; 


SCANS incorporated 


• analyze and organize information 

• teamwork; 

• design a system; 


Ideas for presentation 


• in a classroom, special topic workshop, 
as a thread or theme throughout a 
course; 


Extend learning beyond the classroom 


• visit potential employers; 

• call a school to find out about training 
programs; 

• network with friends /family about 
employment opportunities; 


Self-directed learning 


• plan to achieve their goal of getting a 
job; 


Insider Information 


• module builds on material already 
covered, enhances critical thinking and 
communication; 

• integrated job counseling, language, 
employment, and educational goals; 

• activities helped students practice in the 
community; 

• students saw impact of deductions on 
earnings. 

• provided an opportunity for students to 
analyze a variety of factors when 
considering a job change. 


Reflection: 

1. process 

2. content 


1 . articulate steps to take in weighing 
alternatives to make informed 
decisions; 

2. students restate skills learned and how 
they will use them. 
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Module 2 

Women's Work Issues 



Importance: 

Immigrant women face special problems in their work lives because the jobs most 
commonly available to them are likely to involve unfavorable working conditions, 
low wages, and job insecurity. Piece rate sewing and other kinds of home 
employment are particularly likely to involve exploitation and illegal working 
conditions. Certain legal protections guarantee workers a minimum wage, 
overtime pay, equal treatment of both sexes, and freedom from discrimination and 
sexual harassment, but enforcement may be lax and working women may feel too 
intimidated to seek redress for unfair and illegal treatment. 



Teaching points: 

Participants in this module will learn that: Women in the workforce are more likely 
to be treated illegally than men. Workers usually have more employment options 
open to them than they realize. Domestic workers have the same rights as other 
workers. Even women who are not authorized to work in the U.S. have some legal 
protections. In the years to come, there is likely to be a strong demand for bilingual 
workers, both in the public and the private sectors, as California's population 
becomes more multicultural. 



Learning activities: 

Participants may hear from a representative of a employment rights group, a public 
interest lawyer, or a labor lawyer about how discrimination complaints are handled; 
they may review the basic qualifications for readily available jobs and compare them 
to their own skills; they may role play a negotiation between a supervisor and 
workers to improve working conditions. 
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Module 2 

Women's Work Issues 



Grouping strategies 


• whole group discussion; 

• small groups; 

• role play; 


SCANS incorporated 


• analyze information; 

• understand and operate within system; 

• teach others; 


Ideas for presentation 


• combine with Module 4 in classroom or 
workshop setting; 

• guest speakers 


Extend learning beyond the 
classroom 


• carry out plan of action; 


Self-directed learning 


• research employment right; 


Teacher comments 


• very effective point with the students was 
that women have rights protecting them in 
the workplace; 

• module strength is in the many skills use to 
learn the various issues. 


Reflection: 

1. process 

2. content 


1. articulate steps to resolving a work problem; 

2. list what they have learned about women's 
rights on the job; 

present advantages and disadvantages of 
each possible solution; 
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Module 3 

Unemployment Insurance 



Importance: 

Many of the industries that employ immigrants such as agriculture, tourism, and 
food services, have high rates of seasonal unemployment. The prospect of being 
unemployed is especially worrisome to immigrants who typically have low hourly 
wages when they are working, which makes it hard for them to put any money 
aside for a "rainy day." For these reasons, unemployment insurance (UI) is an 
important part of the social safety net for immigrant workers that they should 
understand and take advantage of when they are qualified for it. 



Teaching points: 

Participants will learn that about the qualifications they must meet in order to be 
eligible for UI benefits. The module explains the most important requirements for 
eligibility, e.g., that benefits are generally available only to those workers who are 
laid off, not those who are fired "for cause" or who have voluntarily quit their jobs. 
The module also addresses the requirements for maintaining eligibility, most 
importantly that to continue to receive benefits, laid-off workers must be actively 
seeking work and be able and available to accept work every day of the week. 
Participants will learn how to estimate the level of UI benefits they could expect to 
receive if they were to become unemployed, what the maximum length of benefit 
payments is, and what the conditions are under which UI benefits are considered 
taxable income by the IRS. 



Learning activities: 

Participants will become familiar with the state Employment Development 
Division (EDD)'s claimant handbook, table of benefits, claim forms, and other 
documents. Because the terminology EDD employs to determine eligibility is 
unfamiliar and confusing to many applicants, the module includes an exercise in 
which flashcards are used to promote discussion about the meaning of such terms as 
"fired," "laid off," "resigned," and "downsized." 
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Module 3 

Unemployment Insurance 


Grouping strategies 


• whole group - discussion, reading, 
analyzing pay stubs and forms; 

• small group - role play, vocabulary, 
record keeping practice, reading; 

• pairs or individual - fill out claims 
and figure benefits; 


SCANS incorporated 


• critical thinking, decision making, 
problem solving; 

• acquire and evaluate information; 

• understand systems; 

• teamwork; 


Ideas for presentation 


• present in a larger context, combine 
with other "worker" modules; 

• bring in real: pay stubs, forms and 
pamphlets about other EDD services; 

• students share firsthand experiences; 



Extend learning beyond the classroom • visit the EDD office; 

• students work with family to keep 





financial records; 


Self-directed learning 


• gather information and apply for 
benefits; 

• use knowledge and techniques to 
access other social services; 

• help family and friends understand 
the system and apply for benefits; 


Inside Information 


• students knew how to apply for 
unemployment benefits; 

• they needed more detailed and 
specific information: Can 1 get 
training or study English while 
receiving unemployment benefits? If 
the EDD offers me a job, do 1 have to 
take it? 

• teacher needs to be prepared with 
good current information; 


Reflection: 
1. process 


• which activities did you like best? 
why? 


2. content 


• what have you learned that might 
help you or your family in the future? 
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Module 4 

On the Job Health and Safety 



Importance: 

Immigrant workers are employed in some hazardous occupations, such as 
construction and farmwork, that have high rates of occupational injuries. While 
injured workers may be out of work for just a day or two, it is possible to experience 
chronic, work-related health problems that last for years or for the rest of their life. 
While the United States has many laws designed to protect workers from injuries or 
occupational health problems such as exposure to toxic materials, most are difficult 
to enforce and workers who complain about working conditions may be ignored, 
disciplined, or even fired. Therefore, workers find themselves trying to decide if the 
benefits of continued employment outweigh the hazards to their health and safety. 



Teaching points: 

This module shows workers that they have the right to refuse to do a job that 
threatens them with injury or which seriously jeopardizes their health. Immigrants 
have the same rights as other workers. They cannot be given more hazardous jobs, 
given worse safety equipment, or assigned dangerous tasks for which they are 
unqualified simply because they are immigrants or undocumented. The module 
reminds participants that many on-the-job hazards, such as pesticide contamination 
or exposure to lead or solvents, are difficult to detect while they are happening. 
Pregnant women may bear special risks from such exposure, and severe 
psychological stress can also be a danger to health. The module discusses ways 
workers can take responsibility for working as safely as possible, and when this is 
not possible, how to report safety violations to Cal-OSHA. Workers' Compensation 
is featured as the important benefit for which all workers, even the undocumented, 
are eligible. 



Learning activities: 

The module uses role playing to help participants understand how to talk to 
employers about hazardous work conditions, discussions to learn what pressures 
lead workers to work without taking safety precautions, and calculations to estimate 
the value of potential lifetime earnings lost due to workplace injuries. 
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Module 4 

On the Job Health and Safety 



Grouping strategies • pairs; 

• small groups to discuss safety signs; 

• role play how to report unsafe 
conditions to a supervisor; 



SCANS incorporated • acquire and analyze information 

• work in teams; 

Ideas for presentation • classroom situation; 

• lends itself to guest speakers; 



Extend learning beyond the classroom • assess safety in your own work 

situation; 

• assess safety of your home and your 

child care place; 

Self-directed learning • research your rights regarding safety on 

the job; 

• discuss safety issues with your co- 
workers and supervisors; 



Inside Information • gather safety books and flyers from 

students' jobs; visuals with safety signs; 
and accident report forms; 



Reflection: 

1. process 

2. content 



1. describe process used to learn about 
safety on the job; 

2. illustrate why it is important to have 
information about health and safety 
issues on the job. 
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Module 5 

Support Systems For Injured Workers 



Importance: 

The support systems for assisting injured workers in the United States are 
complicated and difficult to understand. Injured workers often are at a loss to know 
what, if any, kind of help they can get to help pay for medical treatment and 
compensate for lost wages. ^ Immigrant workers who are injured face special 
problems, because many work in industries that do not provide medical insurance 
as a fringe benefit, and as these workers age, it is difficult for them, having limited 
English-speaking ability and education, to move into less physically-demanding 
occupations. 



Teaching points: 

The module discusses the main programs providing assistance to injured workers. 
Workers' Compensation is an important benefit that provides for medical 
treatment of an on-the-job injury, rehabilitation services, retraining for the 
permanently disabled worker, and limited support to a worker's family in the event 
of the worker's death. The State Disability Insurance system provides up to a year's 
worth of financial support to disabled workers whose disabilities last for longer than 
one week. There is also a discussion of services available from the California 
Department of Rehabilitation and Supplemental Social Security Income (SSI) 
available from the Social Security Administration. 



Learning activities: 

Participants will fill out a sample application for State Disability Insurance. Since 
there are many situational ambiguities that can affect eligibility, participants will 
complete exercises to learn the vocabulary of disability programs and the 
requirements each program has for qualifying for assistance. 



‘Tierra de Oportunidad” 



Module 5 Abstract 



Handbook 



^lAES 



Module 5 

Support Systems For Injured Workers 



Grouping strategies 


• groups of four for numbered readings, 
for checking questions prepared in 
groups, and for problem solving 
situations; 


SCANS incorporated 


• evaluate information; 

• teach others; 

• work with others; 

• understand systems; 


Ideas for presentation 


• may be used for classroom as a thematic 
strand or as a workshop; 

• divide readings into 3 or 4 paragraphs, 
have groups read one section and teach 
it to the class; 

• for question formation exercise, give 
each group statements appropriate for 
the paragraph they read (see 'inside 
information'); 


Extend learning beyond the classroom 


• have students gather telephone 
numbers for support services: workers' 
compensation, SDI, vocational rehab. 

• ask students to interview someone 
receiving support services, outside of 
class, and report on their experience; 


Inside Information 


• the handout "Situations" lends itself to 
self directed problem solving; 

• for readings and statements: divide 
readings and questions for use in small 
groups with students teaching each 
section to the whole class; 


Reflection: 


1. process 


• reflect on their work as to: who 
emerged as leaders, who went out into 
the community, who taught or reported 
to the class, how these skills translate in 
the world of work, etc.; 


2. content 


• restate steps for making a claim. 
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Access to Adult Learning Opportunities 



Importance: 

Access to adult learning opportunities, particularly learning to speak English, is a 
key to occupational advancement for immigrants. Learning is frequently a lifelong 
process, pursued not only in structured learning programs but also in self-directed 
courses of learning and in the full spectrum of informal social interactions of life in 
the United States. 



Teaching points: 

Participants learn that access to lifelong learning is essential to achieving social and 
economic equity in the United States. While rights to low-cost learning 
opportunities irrespective of immigration status are now being challenged, some 
good opportunities remain. Participants are cautioned not to expect that brief ESL, 
basic skills, or vocational education classes that last for a few weeks or months will 
overcome the tremendous educational gaps between adult learners with minimal 
formal education and few skills and the expectations of the contemporary 
workplace. Libraries, public radio and television, and employer-sponsored 
workplace learning programs are recommended as useful extensions or alternatives 
to traditional classroom-based learning programs. 



Learning activities: 

The module supplies a number of exercises designed to enable participants to match 
their personal interests and education with job requirements, to learn about adult 
education opportunities, to analyze career paths, and to choose learning 
opportunities that will enable them to advance their careers. One research 
assignment requires students to look through help-wanted ads in a newspaper to 
learn about the requirements for different kinds of jobs. 
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Module 6 

Access to Adult Learning Opportunities 



Grouping strategies 


• pairs, four corners, small groups; 


SCANS incorporated 


• using informational resources 
(newspaper); 

• design systems (personal plan); 

• interpret information; (chart) 


Ideas for presentation 


• class room presentation; 

• vocational counseling speaker; 


Extend learning beyond the classroom 


• look through newspaper for relevant 
information; 

• research qualifications necessary for 




desired jobs; 


Self-directed learning 


• follow developed personal plan; 

• develop new plans; 

• continue to use resources for 




information needed; 


Inside information 


• collect information on employment 




training programs available; 



Reflection: 

1. process • reflect on working in groups and 




gathering information; 

2. content • name new information resources 

found. 
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Module 7 

Teenagers Access To Higher Education 



Importance: 

Even though higher education is costly in terms of time and money, it is perhaps 
the most important investment a high school graduate who likes school can make 
to increase his or her future earnings power. Even young people who have dropped 
out of school or who have gone straight from high school into the labor market 
should consider some form of post-secondary education (such as vocational training 
or community college) as a way to increase their earnings and move into a satisfying 
career. 



Teaching Points: 

Most immigrant children will need some form of financial assistance to pursue 
higher education. There are some viable options for higher education that are open 
even to undocumented immigrants ineligible for federal financial assistance. 
Unfortunately, the paperwork to file a student financial aid application is 
formidable, and there are many different potential sources of financial support that 
need to be understood. This module seeks to help participants understand and 
work their way through the financial aid process. 



Learning Activities: 

In performing a series of instructional exercises, participants will work cooperatively 
with one another, draw on their problem-solving skills, and attempt to estimate the 
economic value of higher education. A list of important terms and a set of 
flashcards is included to help participants master the terminology of the financial 
aid business. 
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Module 7 

Teenagers Access To Higher Education 



Grouping strategies 


• various groupings from whole class to 
small group to pair work; 

• whole group in the presentation phase; 

• small group in problem analysis; 

• pair for discrete-point language practice; 


SCANS incorporated 


• analyzing information; 

• inform others; 

• problem solving; 

• preparing an action plan; 

• understanding U.S. education system; 


Ideas for Presentation 


• survey class first to determine interest 
in higher education 

• link vocabulary lessons with grammar; 


Extend learning beyond the classroom 


• research financial aid sources; 

• students call 1-800-FOR-TUITION to get 
financial aid information; 


Self-directed learning 


• carry out personal plan of action for 
future education; 


Inside Information 


• contains a lot of essential vocabulary; 

• be prepared to accommodate vocabulary 
explanations and short grammar 
practices; 


Reflection: 


1. process 


• How did like working in a small group? 

• Were you comfortable calling for 
information? 


2. content 


• Name the first step of your action plan. 
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Module 8 

Women's Immigration Issues 



Importance: 

Since immigrant men are frequently the "pioneering migrants" who come first to 
work in the United States while their wives and children join them later on, 
immigrant women may lack legal status even when their husbands have been able 
to obtain it. This module discusses potential strategies that women can pursue to 
achieve legal status based on their husbands' permanent residency. 



Teaching Points: 

Participants learn that women who joined their husbands in the U.S. too late to 
qualify for legalization under IRCA can still be legalized if their husbands become 
citizens. Similarly, women who missed out on legalization under IRCA can apply 
for legal residence in the U.S. under Family Unity provisions of immigration law, 
provided that they entered the U.S. before May 5, 1988. There are also options open 
to women who are in the process of being divorced from their citizen husbands, or 
whose husbands are abusing them or their children (the so-called "battered spouse" 
waiver). The module also assures women not authorized to reside and work in the 
U.S. that seeking and/or being denied services from public agencies is 
unlikely to lead to their deportation. 



Learning Activities: 

Participants will identify local immigrant advocacy groups by using the telephone 
book and newspaper advertisements; they will use role playing to discover ways to 
deal with human service providers who are hostile to immigrants; and they will 
conduct research on the Internet on the different kinds of U.S. immigrant visas. 
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Module 8 

Women's Immigration Issues 



Grouping strategies 


• whole group - teacher moderated 
discussions if it is an emotional issue; 

• guest speaker; 


SCANS incorporated 


• understanding systems; 

• critical thinking, problem solving, 
creative thinking; 

• acquire and evaluate information; 


Ideas for Presentation 


• teacher should gather and simplify the 
difficult information; 

• can teach with module 20 "Following 
Changes In Laws..."; 

• students talk to their friends and 
families and write questions for the 
guest speaker; 


Extend learning beyond the classroom 


• students survey family and friends on 
immigration concerns; 

• students bring in rumors about local 
immigration problems to clarify; 


Self-directed learning 


• students solve immigration problems 
for themselves, friends, and families; 

• get help from community group or 
lawyer; 

• work to change immigration policy in 
the future; 


Inside Information 


• information seems to be of primary 
importance and the learning process is 
secondary; 

• teacher needs to have good, up-to-date 
information and present it in simple 
direct ways; 

• be ready to deal with anger, confusion, 
and frustration caused by immigration 
laws and child abuse laws; 


Reflection: 
1. process 


• how do you feel discussing this topic? 


2. content 


• what did you learn that will help you or 
your family? 
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Module 9 

Renting A Place To Live 



Importance: 

Immigrant families typically must pay a very high proportion of their monthly 
income for rent. Often this is as much as half of earnings. Therefore, deciding 
where to live is a key financial decision for immigrant families. To make this 
decision wisely, immigrant families need to be able to do comparison shopping, to 
identify the total costs of housing in addition to monthly rent, and to recognize and 
deal with housing discrimination. 



Teaching Points: 

Participants will learn that rental housing is legally required to meet certain specific 
minimum standards. While landlords have the right to check on applicants' credit 
history and to refuse to rent to people with bad credit, who have 
had court judgments entered against them, or who have had a bad prior rental 
history, they cannot discriminate against applicants on the basis of race, religion, 
gender, national origin, marital status, or physical disability. Moreover, landlords 
have no valid reason or legal basis for wanting to know what a potential tenant's 
immigration status might be. The module emphasizes that rental agreements are 
serious, binding legal documents that should be read carefully and observed 
scrupulously by both landlords and tenants. 



Learning Activities: 

Participants will prepare bar graphs to show what 

proportion of the class is paying different levels of rent; they will hold a discussion 
about any discrimination in housing that they may have experienced; and they will 
examine a credit bureau report to decipher the many codes used in reporting. 
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Module 9 

Renting A Place To Live 



Grouping strategies 


• round robin, jigsaw reading, interviews, 
role play; 

• small groups to produce pie charts, bar 
graphs, letters; 


SCANS incorporated 


• critical thinking, decision making, 
problem solving; 

• teamwork and interpersonal skills; 

• acquiring and evaluating information; 

• understanding systems; 


Ideas for Presentation 


• appropriate for ESL or ABE class; 

• combine with Module 10, "Landlord 
and Tenant's Rights & Responsibilities"; 

• can be easily adapted for lower level 
classes; 

• students have the opportunity to work 
on real life problems in class; 

• suggested topics for guest speakers: 
Neighborhood Watch, tenants rights, 
gangs; 



Extend learning beyond the classroom • students bring in their own leases and 

contracts; 





• ask for information from a community 
organization; 

• survey families and neighbors; 


Self-directed learning 


• join or form Neighborhood Watch; or 
tenant committees; 

• access needed information next time 
there's a housing problem; 

• get the cleaning deposit back; 

• use techniques from this module to 
learn more about other rights; 


Inside Information 


• contains important basic information 
needed by students; 

• provide students with the information 
and place the emphasis on what to do 
with the information; 


Reflection: 

1. process 

2. content 


• Did you like working in groups? Why? 

• What was the most important thing 
you learned this week? How will you 
use what you've learned? 
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Module 10 

Landlords' and Tenants' Rights and Responsibilities 



Importance: 

Since landlord-tenant relations are much more formal and legally prescribed in the 
U.S. than they are in many immigrants' home countries, it is 
important that tenants understand their own rights and responsibilities as well as 
the rights and responsibilities of their landlords. 



Teaching Points: 

This module reviews some of the most important sources of conflict between 
landlords and tenants. It teaches participants that landlords can request that tenants 
leave without stating a specific reason provided that they supply "30- day notice." 
Landlords can evict tenants more quickly with a "3- day notice" for violation of the 
terms of a rental agreement. Tenants should give 30-day notice before leaving 
rented premises, and landlords must give tenants 30 day's notice before increasing 
the rent. 



Learning Activities: 

Participants will engage in classroom discussions of the most common kinds of 
conflicts between landlords and tenants. They will practice writing letters such as a 
request for repairs or for return of a security deposit. 
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Module 10 

Landlords' and Tenants' Rights and Responsibilities 



Grouping strategies 


• whole class discussion eliciting 
students' experiences; 

• small groups for numbered readings; to 
prepare questions for panel; 

• pairs for writing letters of complaint; for 
role play dialogues; 


SCANS incorporated 


• work as a member of a team; 

• understand systems; 

• negotiating; 


Ideas for Presentation 


• simplify language in LAES materials if 
needed; 

• invite a panel: legal aid, representative 
from HUD, etc.; 

• create a mock situation and follow it all 
the way through the process; 



Extend learning beyond the classroom • interview neighbors, friends or family 

about a problem they have had and how 





it was or was not resolved; 

• report to the class and brainstorm any 
further actions that could be taken; 

• research resources and gather phone 
numbers for legal aid, HUD, etc.; 

• call and invite panel members; 


Self-directed learning 


• decide for themselves what action they 
do or do not want to take; 


Inside Information 


• teacher follows students' lead in 
problem solving and decision making, 
not vice versa; 


Reflection: 
1. process 


• reflect on problem solving as a group; 


2. content 


• state different options resolving a 
housing problem 
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Module 11 

Women's Changing Roles 



Importance: 

Soon after their arrival in California, immigrant women find themselves having to 
adopt new roles as workers, mothers, and wives. Perhaps the most important 
change for these women is the necessity to combine full-time work in the formal 
labor market with their traditional roles as spouses and mothers. 



Teaching Points: 

This module helps participants understand that social life in the U.S. inevitably 
brings changes in immigrant women's roles. Since hardly any families in the U.S. 
can survive without both husband and wife working, new arrangements for child 
care and maintaining households are necessary. Family tensions are the inevitable 
result of learning to function in the new environment. Often these include 
tensions between wives and their husbands, which should be expected and prepared 
for. Unfortunately, in the U.S. it is difficult to rely upon informal support network 
that provide so much helpful support to families in developing countries. In the 
U.S., some of these support services are provided by formal institutions, such as 
health clinics and child care providers. Immigrants need to know about and use 
these institutions. 



Learning Activities: 

Participants will discuss their own experiences of the changes in living that are 
required in the U.S. as well as the advantages and disadvantages of working, 
remaining at home to raise children, or combining both roles. They will use role 
playing to discover effective approaches to dealing with family conflict and helping 
their children with problems in school. They will also learn how to develop a 
family budget to help them decide the best strategy for reconciling women's 
conflicting roles in the U.S. 
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Module 11 

Women's Changing Roles 


Grouping strategies 


• small cooperative groups, especially 
those made up of two men and two 
women; 


SCANS incorporated 


• acquire, organize and evaluate 
information; 

• teamwork; 

• work well with people from diverse 
backgrounds (male/female); 

• problem solving; 


Ideas for Presentation 


• use incomplete matrix to highlight the 
lifestyle differences between Mexico 
and the US. A column for another 
country could be added, i.e., 

Mexico US Philippines 
"Women work outside home" 

"Men take responsibility for children" 
"Who attends school functions"; 

• from this draw out other ways in which 
lifestyles vary among countries; 

• consider the problems that might arise 
and how to combat them successfully. 



Extend learning beyond the classroom • have students talk with neighbors and 

friends to gather other possible 





solutions to common lifestyle 
problems; 

• share with the group the following 
class session; 


Self-directed learning 


• have students find local free or low cost 
resources for help in solving lifestyle 
problems before they become major; 


Reflection: 
1. process 


1. describe how difficult it was to discuss 
lifestyle problems in small groups; 
state if they discussed problems that 
affected their own family; 

2. list new ideas and techniques for 


2. content 


solving these problems before they 
become a critical issue that they have 
learned. 
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Module 12 

Parents' Involvement in their Children's Education 



Importance: 

Immigrants' recognition of the value of education for their children's success is a 
valuable contribution to the children's future. But to assure this success, parents 
need to become involved in their children's education and participate in many 
aspects of their children's learning, both inside the school and outside. This means 
more than just making sure children go to school and do their homework. While 
parents do not need to be experts in education to be helpful, they need to know that 
their concern, common sense, and participation will make a difference. 

Teaching Points: 

Participants will learn that the U.S. Supreme Court has upheld the right of all 
children to an elementary and high school education, regardless of their 
immigration status. There are also laws protecting children from discriminatory 
treatment based on their gender, race, national origin, language, or mental or 
physical disability. These laws provide for the right to receive special help to 
children who have difficulty in speaking English. Parents will be reminded that 
they themselves 

can be important teachers for their children, and that children whose parents are 
involved in their education are most likely to succeed. Since public schools in the 
U.S. are locally controlled, parental involvement can make a difference in the 
kinds and quality of services children receive. 

Learning Activities: 

Participants will be asked to describe their goals for their children and discuss the 
anticipated obstacles to achievement of these goals. They will use role playing to 
explore how immigrant students are treated by teachers and how parents and 
teachers should interact. Discussions will explore such topics as how children can 
best acquire good English language skills and the activities parents can do with their 
children that will help them learn but that do not require 
knowledge of classroom materials. 
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Module 12 

Parents' Involvement in their Children's Education 



Grouping strategies 


• whole group for guest speakers; 

• pairs for reading activities; 

• small cooperative groups for activities; 


SCANS incorporated 


• acquire and evaluate information; 

• understand system (schools in US); 

• operate within the system; 

• interpersonal skills; 


Ideas for Presentation 


• classroom discussions; 




• guest speakers; 

• suitable for ESL, ABE and Parent Ed. 


Extend learning beyond the classroom • call child's school and volunteer to 

help; 

• organize neighbors to provide learning 
opportunities for chidden; 


Self-directed learning 


• join the PTA; 

• attend a school conference with the 




teacher; 

• become a member of a school 




committee; 


Inside Information 


• role playing questions to ask at a 
teacher conference will give students 




the confidence to attend their first one; 


Reflection: 
1. process 


1. students state if they learn best from 
their classmates or from a guest 


2. content 


speaker; 

2. list ways of being involved in child's 
education that best suits you. 
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Module 13 

Issues in Accessing Services 



Importance: 

In the U.S., women usually end up bearing primary responsibility for seeking 
support from the formalized human service delivery systems that replace the 
informal support networks of rural Latino society. Many useful services, such as 
pre-natal care and immunizations, are available at little or no cost. The programs 
providing the services that are most crucial to immigrant families' welfare tend to 
be the most bureaucratic, so it is useful to know how to interact successfully with 
the social workers who administer these programs and how to meet eligibility 
requirements. 



Teaching Points: 

Participants will learn that eligibility for almost all services is conditioned on family 
income, which means that keeping good records of income and household 
expenses is essential for securing these services. The legally-established procedures 
for resolving disputes over eligibility for services are adversarial but fair. Outreach 
workers are more likely than most social workers to be Spanish-speaking and can be 
important resources, especially about the "rules of the game" for various assistance 
programs. Above all, women seeking help have the basic right to be treated in a 
respectful and dignified way. 



Learning Activities: 

Participants will prepare monthly budgets of income and expenses, role play 
eligibility interviews, rate human service agencies on their performance, and hear 
guest lecturers from grassroots organizations, local schools, and emergency 
hotlines. 
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Module 13 

Issues in Accessing Services 



Grouping strategies 


• whole class - brainstorming, reporting; 

• small group - gathering information; 

• individual - how to act upon 
information; 


SCANS incorporated 


• teamwork; 

• decision making, problem solving; 

• sociability, self-management, curiosity; 

• effectively allocate time and resources; 

• acquire, evaluate, interpret and 
communicate information; 

• apply technology to task; 


Ideas for Presentation 


• can be used to research almost any issue; 

• survey class to determine interests, form 
groups according to interests, each group 
chooses one topic to investigate, write 
questions about topic, brainstorm where 
and how to find information, use various 
resources, report to class; 


Extend learning beyond the classroom 


• students gather all the information on 
their topic; 

• teacher arranges use of office phones, and 
computers; 

• groups may set up and conduct contact 
assignments during regularly scheduled 
class time; 


Self-directed learning 


• students may plan to use process in the 
future to help themselves and their 
families; 


Inside Information 


• we used this module to test if students 
really would take responsibility for every 
aspect of a learning experience. They did; 

• teacher was there for support and 
guidance, students defined, executed, and 
interpreted the whole unit; 

• techniques can be used to investigate any 
topic; 


Reflection: 
1. process 


• How did your group divide up the work? 

• How can you use this in the future? 


2. content 
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Module 14 

Using Information Resources 



Importance: 

In the years to come, it is expected that it will be less important that workers know a 
great deal of detailed information relevant to their jobs and more important that 
they know how to locate and assimilate this information. Since useful 
information can come from so many sources, contemporary literacy requires the 
ability to access information wherever it is to be found, to assess its accuracy and 
objectivity, and to put it to use in one's own life. 



Teaching Points: 

Participants will learn that readily available information from friends, co-workers 
and family members, while often valuable, may not always be accurate. Even 
printed, official information put out by government agencies or non-profit 
organizations may be incomplete or misleading. It is safest to compare information 
from different sources and to confirm it before acting on it. One should never be 
embarrassed to ask for a clarification or explanation if needed. At the same time, it 
is often impossible to get all the information one would like to have before making 
an important decision, in which case it is necessary to base the decision on what the 
information that is available suggests is the best course of action. 



Learning Activities: 

Participants will learn how to use airline and bus schedules to plan trips, the 
telephone book to locate government agencies, the newspaper to study news stories 
and understand a weather report, and the Internet to find 
information about their home cities. 
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Module 14 

Using Information Resources 



Grouping strategies 


• round robin for brainstorming; 
cooperative teams of three to select, 
and carry out assignments; 


SCANS incorporated 


• questioning and note taking; 

information gathering, analytic, and 
problem-solving skills, use of 
technology; 


Ideas for Presentation 


• in a classroom at the beginning of the 
course to prepare students to research 
topics of interest to them, and to find 
varied opinions on a subject; 


Extend learning beyond the classroom 


• opportunities for contact assignments, 
phone inquests, interviews with key 
informants, and surfing the Internet; 


Self-directed learning 


• design a research project on topic of 
interest; 


Inside Information 


• teachers can build from the familiar, 
newspapers and phone books to the 
unfamiliar, reference books, 
encyclopedias, the Internet; 


Reflection: 

1. process 

2. content 


1. reflect on efficiency of working as 
teams; 

2. comment on the research process. 
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Module 15 

Political Participation 



Importance: 

Getting involved in political life and community issues in the United States can 
have direct, important impacts on the quality of immigrants' lives. While only 
citizens can vote, anyone living in the U.S. can talk with others and join together 
with like-minded people to pursue common interests. It helps to be informed 
about issues of shared concern, being willing to learn about different points of view, 
knowing how to be a good listener, reflecting on what one has heard, and stating 
personal opinions in a convincing, persuasive way. The same skills can be useful 
in the workplace, and can be used by workers as part of their strategies for career 
advancement. 



Teaching Points: 

Participants will appreciate that their political involvement can make a significant 
difference, especially at the local level. The most effective ways to be involved are 
to join or create groups that address issues of personal interest. Writing elected 
representatives is also effective. Even just reading the newspaper and occasionally 
writing a letter to the editor is a useful form of political participation that can affect 
the opinions of the paper's other readers. Immigrants who are citizens should take 
the time to become informed about candidates and ballot issues. Immigrants who 
are permanent residents should consider becoming citizens so that as potential 
voters they will be able to influence officials more effectively. 



Learning Activities: 

Participants will discuss among themselves issues on which they have differences 
of opinion. Letters to newspaper editors will be analyzed and evaluated. 

Treatments of controversial issues by the news media will be examined for fairness 
and balance. As homework assignments, participants will draft letters to an elected 
official or an agency representative, and they will conduct informal polls of their 
friends and neighbors on controversial issues. As a 

classroom activity, participants will engage in role playing to seek to persuade an 
undecided person to take a particular stand on an issue. 
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Module 15 

Political Participation 



Grouping strategies 


• whole group - guest speaker, discussion; 

• small group - role play, writing letters 

• individual - writing letters, community 
contact assignment 


SCANS incorporated 


• decision making, problem solving; 

• responsibility, sociability; 

• acquire, evaluate, interpret information; 

• teamwork, negotiate; 

• understand and work within system; 


Ideas for Presentation 


• good in a regular ESL class and even 
better in a citizenship class; 

• review the basics of how local 
government works, and role play mock 
city council meetings; 

• read about inspirational grass roots 
organizers; 

• community contact assignments and 
guest speakers are very effective; 


Extend learning beyond the classroom 


• students talk to friends and neighbors 
about local political issues; 

• students define important issues and 
contact agencies that deal with those 
issues; 

• register to vote and VOTE! 


Self-directed learning 


• students commit to at least 3 things they 
will do to participate in the political life 
of the community; 

• complete the citizenship process and 
help others complete the process; 

• join political organizations; 


Inside Information 


• Political Participation was the least 
popular topic on the Salinas' Needs 
Assessment. Calling it "Community" 
Participation" worked just fine. 


Reflection: 
1. process 


• Which activity did you like the most? 
Why? 


2. content 


• What did you learn from the mock city 
council meetings? 
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Module 16 
Dealing With Stress 



Importance: 

Stress is one of the most serious threats to the health and well-being of immigrants 
in the United States. That's because immigrants face higher levels of stress than 
people born in the U.S. Coping with stress is a key to success at home, at 
work, and in the community. 



Teaching Points: 

Participants will learn that the pace of life and work in the United States makes 
some stress inevitable. People respond to stress in different ways, e.g., "fight" or 
"flight." Although humans are capable of handling short-term 
stress effectively, long-term, persistent stress can have such serious physical 
consequences as high blood pressure, lowered immunity, and ulcers. Stress also has 
long-term implications for mental health. As a general rule, doing something 
about stress is better than doing nothing. Ignoring stress is not a useful way to 
cope. While the workplace, homelife, and our communities are all potential 
sources of stress, the kinds of stress encountered are different in each of these 
environments. Talking things out, finding more time for recreation, and making 
long- term plans to reduce stress are all useful ways of dealing with the problem. 



Learning Activities: 

Participants will compare how much time they spend each week in various 
activities such work, errands, childcare, and recreation; discuss the most stressful 
kinds of stress in the workplace; listen to a physician or community health official 
talk about stress-related physical and emotional problems; and draw up a list of 
people and organizations that could be helpful in dealing with stress. 
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Grouping strategies 


• four corners, small group; 


SCANS incorporated 


• team work; 

• problem solving; 

• informational resources; 

• organize and evaluate information; 

• understanding systems; 


Ideas for Presentation 


• works well in classrooms of all 
program areas; 

• lends itself to guest speakers; 

• coordinate with other health topics; 


Extend learning beyond the classroom 


• gather information from friends and 
family to report to class; 

• practice one relaxation technique; 


Self-directed learning 


• made changes in lifestyle; 

• used relaxation techniques with 
family; 


Inside Information 


• students learned to recognize stress but 
some ideas as to how to deal with it; 

• a strength of this module was creating 
a resource directory; 


Reflection: 
1. process 


1. describe the steps they took to learn 
how to deal with stress; 


2. content 


2. rated stressful situations, list ways they 
learned to manage stress. 
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Module 17 
Dealing with Taxes 



Importance: 

Paying taxes is a basic part of one's duty as a resident or citizen of the United States. 
Even though most immigrants have low earnings, most are still required to file 
Federal tax forms with the Internal Revenue Service (I.R.S.) and 
state forms with the Franchise Tax Board. Those who fail to file tax returns or 
declare all of their income run the risk of serious consequences. Cheating on taxes 
is a crime, and a conviction on this account could be a barrier to securing 
citizenship. On the other hand, many taxpayers receive a tax return when they file 
because of excess payroll taxes withheld, and some very low income taxpayers may 
be eligible for a earned income credit. 



Teaching Points: 

Individuals and families should pay the right amount of tax, neither too much nor 
too little. Paying taxes gives taxpayers a stake in the government. Even low- 
income families with earned incomes of $20,000 or more are likely to be taxpaying 
stakeholders. Federal and state income tax forms are hard for most people to 
understand even though it's very important to complete them properly. Many 
taxpayers use professional tax preparers to fill out their forms for them, but many 
people, even those with limited education, have learned how to complete the 
required forms by themselves. Keeping good financial records is important 
regardless of whether individuals do their own taxes or pay someone else to do 
them. 



Learning Activities: 

Participants will review the basic I.R.S. income tax form 1040. They will use an 
I.R.S. tax table to learn how personal exemptions affect tax liability. They will listen 
to a local C.P.A., bookkeeper, or tax preparer discuss how they work with their 
clients to prepare tax returns. They will try using the I.R.S. help assistance hotline 
to clear up questions. 
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Module 17 
Dealing with Taxes 



Grouping strategies 


• small groups, pairs, jigsaw reading; 


SCANS incorporated 


• accessing information; 

• accessing and using resources wisely; 

• design system (budget); 


Ideas for Presentation 


• classroom activities; 


Extend learning beyond the classroom 


• call several tax preparers to check 
experience, schedule, price; 


Self-directed learning 


• students prepare own taxes; 

• evaluate consequences of no filing; 


Inside Information 


• especially relevant before tax time; 

• can be taught at another time, as 
organizing personal information; 


Reflection: 

1. process 

2. content 


• describe purpose of calling various tax 
preparers; 

• list reasons for filing income tax 
correctly. 
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Module 18 

Analyzing and Debating Issues 



Importance: 

Because there are increasing social tensions and other long-standing problems in 
many of the communities where immigrants live, it is particularly important for 
them to be aware of what their friends, neighbors, local business owners, and 
elected representatives are thinking or doing about community issues. Voting, a 
key civic duty, is most meaningful when citizens are informed about issues and the 
candidates' stands on these issues. Even immigrants who are not eligible to vote, 
either because they are too young or because they are not citizens, can still get 
involved in community affairs and make a difference. Analyzing issues and 
debating them is a good way to get started. 



Teaching Points: 

Most of the time when people talk to one another, they are expressing opinions or 
viewpoints rather than communicating factual information. Advocacy is fine, as 
long as opinions and beliefs are distinguished from facts. Since there are many 
complex issues in contemporary society, differences of opinion are inevitable. But 
staying calm and remaining polite is essential for communicating clearly. 



Learning Activities: 

Participants will debate one or more of the controversial issues on a list that is part 
of this module, review newspapers to identify other issues of contemporary 
significance, participate in Internet chat forums, monitor local talk radio programs, 
and review the opposing positions in a California Voter's pamphlet on ballot 
initiatives. 
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Module 18 

Analyzing and Debating Issues 



Grouping strategies 


• groups of 4-6 as debating team; 

• two large groups; 


SCANS incorporated 


• acquiring and evaluating information; 

• critical thinking; 

• working in a team; 

• teaching others; 

• understanding debating system; 


Ideas for Presentation 


• can be combined with any module with 
controversial ideas; 

• provides a framework for debating, or 
arguing a point in an organized and 
civil fashion; 

• lends itself to guest speakers; 


Extend learning beyond the classroom 


• students need to acquire more 
information to support their opinions 
with facts; 


Self-directed learning 


• informing themselves about issues of 
importance to them; 

• involvement in community issues, 
town meetings; 


Inside Information 


• less confident students often come alive 
during this module as opinions get 
"stirred up;" 

• prevent group domination by any 
individual; 

• important to recognize all opinions; 


Reflection: 

1. process 

2. content 


• reflect on debate procedures, were the 
rules followed? 

• What did you learn about the topic you 
discussed? Did your opinions change? 
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Module 19 

Collaborating With Neighbors 



Importance: 

Since immigrants who live in low-income communities are unlikely to get the 
quality public services that are provided to middle and upper-class neighborhoods, it 
is especially important for immigrants to learn how to form effective collaborations 
with their neighbors to improve the quality of life in their communities. Without 
successful collaborations, immigrant communities are likely to become closed 
enclaves, cut off from the opportunities and advantages of the richer neighborhoods 
around them. 



Teaching Points: 

There are considerable advantages to establishing or participating in community 
groups that cut across ethnic boundaries. The most effective collaborations are 
those in which groups pursue their own concerns but have a mechanism for 
resolving conflicts. Effective community groups are able to 
resolve conflicts quickly and equitably. Some well-established community 
organizations with government funding, such as Head Start, are required to 
support active community involvement in their activities. 



Learning Activities: 

Participants will carry out an informal survey of their neighbors to determine 
community priorities, invite speakers from local civic organizations to explain 
their missions, and discuss with a local business person the kinds of teamwork that 
are involved in delivering a product or service. 
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Module 19 

Collaborating With Neighbors 



Grouping strategies 


• whole class; 

• small cooperative grouping by relevant 
community issues; 

• survey teams by neighborhood; 


SCANS incorporated 


• teamwork; 

• negotiate; 

• acquire, organize, evaluate 
information; 

• use people and time as a resource; 

• understand systems; 

• choose correct technology; 


Ideas for Implementation 


• conduct a school survey to determine 
community issues of most interest; 

• guest speaker to discuss the issues; 

• small groups brainstorm alternative 
solutions; 


Extend learning beyond the classroom 


• discuss issues and possible with friends 
and neighbors; 

• gather other ideas from friends and 
neighbors; 


Self-directed learning 


• become involved in solving a problem 
by joining a volunteer group or 
committee; 


Inside Information 


• this module may be presented in 
conjunction with Module 18, 
Analyzing and Debating Issues; 


Reflection: 

1. process 

2. content 


1. list ways to become involved in 
solving problems; describe your 
feelings as you participated in the 
group activities 

2. name specific steps for solving 
community problems; list ways to 
clarify conflicting information. 
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Module 20 

Following Changes In Laws About Immigrants 



Importance: 

Strong anti-immigrant feelings have recently led to the enactment of harsh Federal 
legislation that will have a major impact on the lives of immigrants in the United 
States. Legal provisions affecting unauthorized immigrants are likely to become 
harsher and better enforced in the years to come. Even legal residents of the U.S. 
have seen their rights significantly curtailed. Some of the harsher provisions 
enacted in 1996 are currently being re-examined and may be ameliorated. But the 
situation remains extremely fluid, and all immigrants as well as many American- 
born Latinos have an extremely important vested interest in keeping up-to-date 
with the latest developments, both at the Federal and state levels. 



Teaching Points: 

Eligibility for many social benefit programs has become more restrictive as a result 
of recent changes in federal law. Eligibility for other programs may also become 
more restrictive, depending on what action the state government takes. Although 
there is much uncertainty about exactly how the changes will be implemented and 
enforced, there are many good sources of information for keeping up to date on the 
most current developments. While this information is available even to non- 
specialists, family, friends, and neighbors may not always be reliable sources of 
information. 



Learning Activities: 

Participants will arrange to meet with the reference librarian at a local library to 
learn how to use the library's newspaper index, they will learn how to use key 
words to search the Internet for relevant information, they will hear 
administrators of local programs that have been affected by new legislation 
regarding immigrant eligibility for the services provided by their programs, and 
they will research and report on the key terms and concepts found in the new 
legislation. 
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Module 20 

Following Changes In Laws About Immigrants 



Grouping strategies 


• pairs to define new vocabulary; 

• whole group discussion of vocabulary; 

• small group discussion of current 
immigration issues; 

• small group or pairs to work on 
immigration issues; 


SCANS incorporated 


• acquire and analyze information; 

• understand and operate within system; 

• use resources and technology; 


Ideas for Presentation 


• silent brainstorming: students write an 
issue on 3x5 cards ("A friend has this 
problem..."); 

• students choose issue from card that 
interests them and then form groups; 

• library field trip to research issues; 

• debate between "pro" and "con" sides of 
each issue; 

• guest speakers; 


Extend learning beyond the classroom 


• field trip; 

• contact various organizations and 
inquire about services and fees; 


Self-directed learning 


• continue to remain current regarding 
immigration law; 


Inside Information 


• students who did not personalize the 
information seemed to get more from 
the experience; 


Reflection: 
1. process 


• review steps necessary to analyze future 
immigration issues, present advantages 
of negotiation and compromise; 


2. content 


• state what they learned about 
immigration issues. 
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Module 21 

Transferring Professional Skills, Degrees, Credentials... 



Importance: 

Among immigrants to the United States, there are always some individuals with 
technical or professional backgrounds or training in their native countries. Most 
want to continue to use their skills in the U.S., but a lot of talent is wasted because 
there is no clearly defined system for evaluating their backgrounds. So professional 
immigrants who want to continue to work in their fields need to plan carefully to 
make a successful transition to professional life in the U.S. 



Teaching Points: 

Immigrant professionals seeking similar work in the U.S. should have a clear-cut 
goal in mind, but remain flexible about their options and alternatives. To assist the 
transition, they should obtain all transcripts, certificates, and letters of 
recommendation from their home countries and consider having them translated 
into English. Non-native professionals who are already working in the U.S. are 
excellent sources of information on how to find suitable employment in this 
coimtry. Industry or trade journals, state licensing authorities, and even trade 
schools are other useful sources of assistance. It may be a good idea to take a lower 
job for a time in a related field to secure work experience in the U.S. and local letters 
of recommendation. 



Learning Activities: 

Participants will invite non-native professionals to class to learn how they qualified 
for their positions, contact state licensing authorities to learn about licensing 
requirements, clip job advertisements from a Sunday newspaper and report on 
skills and experience required, and search the Internet for information from 
professional journals' web sites. 
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Module 21 

Transferring Professional Skills, Degrees, Credentials... 



Grouping strategies 


• whole group - sharing information; 

• small group - according to career 
interests or past educational experiences; 

• individual - complete action plan; 


SCANS incorporated 


• teamwork, social skills, interpersonal; 

• critical thinking, problem solving; 

• acquiring and evaluating information; 

• understanding systems; 


Ideas for Presentation 


• this module lends itself particularly 
well to a special workshop because it 
targets a specific segment of the 
population; 

• great opportunity for contact 
assignments and reporting back to class; 

• works well with M-6 "Accessing Adult 
Learning Opportunities;" 


Extend learning beyond the classroom 


• practice networking techniques; 

• contact colleges and universities; 

• seek out companies, professional 
organizations and individuals for 
information about their chosen fields; 


Self'directed learning 


• prepare action plan to transfer degrees, 
etc.; 


Inside Information 


• easy to plan for this module; 

• the information gathering should be 
done by the students; 

• teacher role is to bring together the 
groups and facilitate the fact finding; 


Reflection: 

1. process 

2. content 


1. How did you feel about being 
responsible for finding your own 
solutions? 

2. How will you use the information in 
the future? 
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Module 22 

Dealing With Law Enforcement Authorities 



Importance: 

Many immigrants are fearful or mistrustful of law enforcement authorities, perhaps 
because of experiences with police brutality and abuse of power in their home 
countries. It is important to realize, however, that in the United States, law 
enforcement in most cases is systematic, professional, and free of arbitrary or 
capricious treatment. Everyone has a right to due process. Police officers receive 
extensive training about the need to interact in a professional way with people in 
the community. But lingering suspicions, difficulties in communicating in 
stressful situations, and occasional abuses of power, can lead to problems from time 
to time. Understanding the laws, the role of the law enforcement system, and 
individual rights will help immigrants avoid many of the common problems they 
might encounter in dealing with law enforcement officials. 



Teaching Points: 

Law enforcement officers work for different organizations, sometimes with 
overlapping jurisdictions. Police power in the United States is not arbitrary. Police 
carmot stop people to demand to see identification without probable cause that an 
individual has broken a law. Police also typically need a search warrant to enter a 
private house or to search an automobile. In general, however, it is best to 
cooperate with police on the spot and to file a complaint later if there is reason to 
believe police have exceeded or abused their authority. Immigrants should 
especially be aware of applicable regulations that police may be enforcing, such as 
evictions, disturbance of the peace, and automobile-related matters such as driving 
licenses, vehicle registration, and traffic rules. 



Learning Activities 

Participants will describe or write about their experiences with the police, design an 
interview and invite a policeman to be interviewed in the classroom, take a field 
trip to a traffic court, and using the DMV's DUI Chart, estimate the number of 
drinks over a given period of time it would take for different members of the class 
to have a blood alcohol level illegal for driving a vehicle. 
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Module 22 

Dealing With Law Enforcement Authorities 



Grouping strategies 


• small groups; 


SCANS incorporated 


• acquire and organize information; 

• understand system and communicate 
information; 

• reflect on ways to inform; 


Ideas for Presentation 


• works well in classroom setting; 

• lends itself to guest speaker; 


Extend learning beyond the classroom 


• students responsible to gather 
information and report back to class; 


Self-directed learning 


• no longer drives without license; 

• students may decide to purchase 
insurance; 

• students find alternatives in drinking 
and driving; 


Inside Information 


• each activity can be done in 1-12 hours; 

• they can be done in any order; 


Reflection: 

1. process 

2. content 


1. review steps taken to acquire and 
organize the information about systems 
of law enforcement; 

2. name ways information can be used for 
positive communication. 
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Module 23 

Parenting in the U.S. 



Importance: 

Many immigrant parents grew up in cohesive communities in which people had 
time to talk to one another and help one another with their problems. Usually, 
cultural values were widely shared and local communities helped parents raise 
children by upholding these values. In the United States, immigrants find 
themselves uprooted from their own culture often without the support of relatives 
and like-minded neighbors. Their children are exposed not only to the different 
values of the U.S. but also to the extremely disruptive influences of the "street 
culture" embraced by some of their school-age peers. How are parents to cope? 



Teaching Points: 

It is not feasible for immigrant parents to seek to preserve cultural values by 
isolating their children from the mainstream culture. Parents will not be able to 
transmit these values without some effort. Careful reflection on these values is a 
good first step. Finding quality time to spend with children is especially important 
even though this is hard to do when both parents work. Parents should understand 
that disciplining children is more difficult in the U.S. Limits should be set, children 
should understand them, and discipline should be fair. 



Learning Activities: 

Participants will list the main difficulties experienced with raising children in the 
U.S. and break up into small groups to discuss possible solutions; they will rate the 
English-speaking ability of their children; they will invite people to class to address 
parenting issues from an immigrant's perspective; and they will view a video 
featuring typical conflicts that arise between parents and children due to differences 
in cultural values. 
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Parenting in the U.S. 
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Grouping strategies 


• small groups (count off by 6); 

• report of small group to whole group; 


SCANS incorporated 


• acquire and organize information; 

• analyze information; 

• use time as a resource; 


Ideas for Presentation 


• suitable for classroom use in higher for 
ESL, ABE, Parent Ed; 

• teach pie graph to analyze time spent; 

• develop confidence and trust before 
attempting this module; 


Extend learning beyond the classroom 


• discuss newly learned parenting 
strategies with friends or other adult 
family members; 


Self-directed learning 


• join PTA; 

• meet with teacher or attend parent 
conferences; 

• spend a 1/2 hour a day talking in 
English with the children about the 
events of the day; 

• develop short family rituals; 


Inside Information 


• it is very important to let the learners 
know that this unit is to explore 
parenting skills expected in the U.S., not 
to change their practices but to arise 
their awareness; 


Reflection: 
1. process 


• discuss which activities were useful and 
which were not useful; 


2. content 


• list new strategies learned for parenting 
in U.S. 
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Module 24 

Teamwork and Supervision 



Importance: 

The industries in which most immigrant workers are employed, such as farmwork, 
food service, construction, housecleaning, and janitorial services, generally feature 
difficult working conditions in addition to offering only low wages. Conflicts with 
supervisors, in which workers think that they have been treated arbitrarily or 
unfairly, can be an unpleasant aspect of being employed in these industries. Gaining 
an understanding of how both immigrant-dominated and mainstream industries 
are managed can help workers appreciate some of the pressures supervisors work 
under as well as to determine what makes someone a "good" or "bad" supervisor. 



Teaching Points: 

Supervisors tend to have very different roles and personal characteristics in 
mainstream workplaces, on the one hand, and in small, immigrant-employing 
enterprises, on the other. In the former, supervisors are bound by formal company 
policies on how to supervise, are expected to serve as teachers or coaches, and are 
often held accountable for how well the units they are supervising perform. In the 
latter, supervisors typically know the workers better, tend to have a broader scope of 
authority, and are often family or personal friends of the owner or else former line- 
workers themselves. They may not have much experience in being a supervisor. 
Other organizations employ a team-based approach to structuring work, in which 
employees are given a great deal of responsibility and are expected to be self- 
managing. 



Learning Activities: 

Participants will rate their current supervisors and suggest personal characteristics 
that make for effective and ineffective supervision; hear representatives of 
personnel management firms, unions, or local businesses discuss issues of 
employee supervision; and engage in a role playing exercise in which a "supervisor" 
conducts a performance review of an "employee." 
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Module 24 

Teamwork and Supervision 



Grouping strategies 


• small groups, a speaker reports back to 
whole; 

• paired work; 


SCANS incorporated 


• teamwork; 

• understanding system; 

• using resources, human, time, 
materials, 

• acquiring information; 

• analyzing information: performance 
check-list for supervisions; 


Ideas for Presentation 


• well suited to classroom with several 
different guest speakers to provide for 
various points of view; 

• role play difficult situations; 

• create secure classroom climate before 
attempting this module; 


Extend learning beyond the classroom 


• students ask supervisors from own 
company to speak to their class; 


Self-directed learning 


• student becomes a more active and 
effective member of his work team; 

• student speaks with his supervisor to 
let him know he'd like to move ahead 
and be considered for more challenging 
positions. 


Inside Information 


• discuss with the students that team 
work is not a process to be used only at 
work, but it is excellent to practice at 
home; 


Reflection: 

1. process 

2. content 


• evaluate how well they worked in 
teams to accomplish their tasks; 

• discuss roles of a team member; 

• define qualities of an effective 
supervisor. 
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Module 25 

Career Advancement 



Importance: 

Most inunigrants begin work in California in relatively low-paying jobs, such as 
farmwork, gardening, house cleaning, or sewing, which are low paid and often 
involve difficult working conditions. This module provides a very practical 
framework for thinking about career advancement out of these entry-level jobs. 



Teaching Points: 

Career paths are no longer straightforward or easily predictable. Even people who 
desire to do so may find it impossible to work in one career all their lives. So 
whatever steps one takes to get ahead need to be thought out carefully. 

Some common strategies for advancement are: education-based, vertical 
advancement, and horizontal advancement. Almost all career advancement 
involves some kind of trade-off between the costs of getting ahead and the benefits 
of a better job. 



Learning Activities: 

Participants will identify kinds of work, job clusters, they would like to advance 
into, list the relevant educational or certification requirements, develop career 
advancement plans and strategies for meeting these requirements, and critique the 
strategies developed among themselves. 
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Module 25 

Career Advancement 



Grouping strategies 


• Cooperative teams, three before me, 
buckets; 


SCANS incorporated 


• problem-solving, analyzing, and critical 
thinking skills; researching 
information; preparing plans; 


Ideas for Presentation 


• build from students own ideas for 
future employment; 


Extend learning beyond the classroom 


• visit local one stop career center; gather 
information from other sources and 
report to the class; 


Self-directed learning 


• implement prepared plan of action; 


Inside Information 


• whether or not class participants are 
actively thinking about career 
advancement, all adult learners will 
benefit from being prepared to think 
about these issues, particularly those 
who decided to give up on their hopes 
for getting ahead; 


Reflection: 


1. process 


1 . reflect on "three before me" strategy; 


2. content 


2. share concerns regarding the topic of 
this module. 
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Module 26 - 

Women in Non-traditional Occupations 



Importance: 

In seeking work or considering the work you are now doing, people tend to limit 
their consideration to jobs with which they are familiar and which are most easily 
available to them. For women this habit may lead to centering the job search on 
low wage, insecure jobs with few opportunities for promotion and marginal 
working conditions. Non-traditional occupations for women — such as 
construction, plumbing, machine operator, mechanic, pilot or truck driver, 
equipment salesperson, financial planner, utilities meter reader, telephone installer, 
television camera person — tend to pay more and some have better working 
conditions. The work we do, and its remuneration, has effects on mental and 
physical health as well as the stress we feel and convey to our close family and 
friends. Thus, the sort of reflection posed with this module is important for 
managing our lives, relationships, and careers. 



Teaching Points: 

Patterns of different work conditions for men and women are explored, and the 
assumptions behind why some jobs seem to be reserved for men or women. The 
kinds of jobs which tend to pay more and may be attractive as a job search target are 
explored along with the stereotyping and misunderstanding that may keep a person 
from applying for a job. Both the special barriers and advantages a person enjoys in 
competing for non-traditional jobs are discussed, and planning focuses on how one 
might go about preparing to get such a job. 



Learning Activities: 

Participants develop lists of what they perceive to be men's jobs and women's jobs 
and discuss why there is a difference and what the difference means to them. 
Participants prepare a table with columns for different categories of skills relating to 
the jobs they view as better and assess themselves on those skills. Speakers in some 
of these non-traditional occupations might be invited to talk about how she (if it's a 
woman) became interested in that field and what it took to get into the field and 
what she or other women she knows could do to help interested women get into 
her occupation. If the speaker is a man, presentation may focus on the nature of 
what they do in their job, why they think it would be a good or a bad idea for a 
woman to get into their line of work, and what it would take. If the class has access 
to Internet, some activities may involve exploring the Web Pages maintained by the 
U.S. Department of Labor on non-traditional occupations. 
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Module 26 - 

Women in Non-traditional Occupations 



Grouping strategies 


• cooperative teams, rotating partners, 
teams of four, debate teams; 


SCANS incorporated 


• working as a member of the team; 

• negotiating agreements; 

• organizing information; 

• presenting your point of view; 


Ideas for Presentation 


• building knowledge through research 
and information analysis; setting up 
debate teams and focusing students' 
preparation on supporting one side of 
the issue; 


Extend learning beyond the classroom 


• talk to women who work in non- 
traditional jobs; 


Self-directed learning 


• students may prepare a presentation to 
discuss the topic with their family 
members; 


Inside Information 


• even though the module focuses on 
women, it is relevant to the male 
learners who might be interested in 
non-traditional jobs themselves or they 
might encounter women in a non- 
traditional occupation and lastly the 
women in their lives might want to 
explore entering a non-traditional job; 


Reflection: 

1. process 

2. content 


1. reflect on the debate format; 

2. how did this topic affect you personally. 
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Module 27 

Men's Changing Roles 



Importance: 

Immigrants living in California have to deal with important changes in the roles of 
family members in addition to more obvious changes they experience in language, 
law, and community life. It is often difficult for men to adjust to these changing 
roles, since the participation of their wives in the workplace and the community 
can be seen as threatening to men who have grown up in small, rural communities 
governed by traditional values and sex roles. It is important to be able to reconsider 
traditional roles in order to adjust successfully to the social and economic 
requirements of life in California. 



Teaching Points: 

Legally, California employers cannot treat female employees differently from men. 
Men who refuse to treat women properly in the workplace or who subject them to 
sexual harassment, risk being fired with almost no legal recourse. New roles for 
working women do not diminish men's roles as wage earners or protectors for 
their families. There is no single "right" balance for men's and women's 
responsibilities; husbands and wives must find an arrangement that works well for 
them. When men and women agree to help one another with new and unfamiliar 
roles, change can help couples draw closer together, and develop new perspectives, 
values, and skills. 



Learning Activities: 

Participants will discuss what they consider to be "men's" and "women's" roles at 
home, role play various exercises designed to explore appropriate gender roles in the 
workplace, develop a list of tips on how to divide chores when both husband and 
wife work, and hear either a community activist or a business person discuss gender 
issues and/or sexual harassment. The point of the exercises is not to assure that 
everyone in the class accepts the "politically correct" view for California but to get 
people to think about and talk through sensitive issues of appropriate gender roles, 
both at home and in the workplace. 
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Module 27 

Men's Changing Roles 



Grouping strategies 



cooperative teams of five, round robin, 
rotating teams. 



SCANS incorporated 



analyzing possible change; 
giving advice and teaching others; 
networking; 
effective negotiating; 



students portraying family members 
role play effective and ineffective ways 
to influence change. 



Ideas for Presentation 



Extend learning beyond the classroom 



teacher may assign students to get from 
family members tips for performing a 
job, i.e., ironing a starched shirt; 



Self-directed learning 



plan to master doing something 
different by certain date, i.e., I will learn 
to bake a cake for my wife's birthday. 



Inside Information 



this module complements Women's 
and Children's Changing Roles. The 
content is perfect to practice making 
informed decisions, and explaining to 
others the reasons for such decision, and 
also for role playing to gain confidence 
in negotiating and problem solving. 



Reflection: 

1. process 

2. content 



1. reflect on the effectiveness of role play ; 

2. share thoughts regarding changes in 
men's responsibilities. 
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Module 28 

Childrens' Changing Roles 



Importance: 

In seeking work or considering the work you are now doing, people tend to limit 
their consideration to jobs with which they are familiar and which are most easily 
available to them. For women this habit may lead to centering the job search on 
low wage, insecure jobs with few opportunities for promotion and marginal 
working conditions. Non-traditional occupations for women — such as 
construction, plumbing, machine operator, mechanic, pilot or truck driver, 
equipment salesperson, financial planner, utilities meter reader, telephone installer, 
television cameraperson — tend to pay more and some have better working 
conditions. The work we do, and its remuneration, has effects on mental and 
physical health as well as the stress we feel and convey to our close family and 
friends. Thus, the sort of reflection posed with this module is important for 
managing our lives, relationships, and careers. 



Teaching Points: 

Patterns of different work conditions for men and women are explored, and the 
assumptions behind why some jobs seem to be reserved for men or women. The 
kinds of jobs which tend to pay more and may be attractive as a job search target are 
explored along with the stereotyping and misunderstanding that may keep a person 
from applying for a job. Both the special barriers and advantages a person enjoys in 
competing for non-traditional jobs are discussed, and plarming focuses on how one 
might go about preparing to get such a job. 



Learning Activities: 

Participants develop lists of what they perceive to be men's jobs and women's jobs 
and discuss why there is a difference and what the difference means to them. 
Participants prepare a table with columns for different categories of skills relating to 
the jobs they view as better and assess themselves on those skills. Speakers in some 
of these non-traditional occupations might be invited to talk about how she (if it's a 
woman) became interested in that field and what it took to get into the field and . 
what she or other women she knows could do to help interested women get into 
her occupation. If the speaker is a man, presentation may focus on the nature of 
what they do in their job, why they think it would be a good or a bad idea for a 
woman to get into their line of work, and what it would take. If the class has access 
to Internet, some activities may involve exploring the Web Pages maintained by the 
U.S. Department of Labor on non-traditional occupations. 
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Module 28 

Childrens’ Changing Roles 



Grouping strategies 


small groups for discussion; 


SCANS incorporated 


• teamwork, 

• interpersonal skills, 

• using community resources, 

• gathering and evaluating information, 

• understanding and working within a 
system; 


Ideas for Presentation 


• could be done in parent ed classes as 
well as in ESL and ABE; lends itself to 
guest speakers; 


Extend learning beyond the classroom 


• discuss the new ideas that they are 
learning with friends and family; 

• give feedback to these ideas in class (for 
example, the idea that sports and extra 
curricular activities are an important 
part of education;) 


Self -directed learning 


• take an active role at their childrens' 
school; 


Inside Information 


• this module requires parents to feflect 
on the child's behavior and attitudes 
without judging, this may be a very 
new concept for some parents; 


Reflection: 

1. process: 

2. content: 


• describe how it difficult or easy was to 
look at a child's behavior in a new way; 

• describe what you learned about 
learning styles; if you learn in very 
different ways, can you still help your 
child learn? 
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Module 29 
Becoming A Citizen 



IMPORTANCE: 

For many immigrants, the decision whether to seek United States citizenship is 
difficult. Applicants must first come to terms with their feelings about their native 
coimtries and about the U.S. Many are troubled by divided loyalties, and worry 
about how becoming a U.S. citizen will affect their present and future relations with 
their native countries. For many, the requirements for U.S. citizenship are 
daunting, and for some, applying for and being turned down for citizenship on 
grounds of not having "good moral character" could lead to deportation from the 
U.S. This module helps participants think about the most important consequences 
of becoming a U.S. citizen. 



TEACHING POINTS: 

The basic requirements for applying for U.S. citizenship are fairly straightforward. 
There are additional and more demanding requirements after an application has 
been submitted. Most, but not all, applicants need to demonstrate that they have a 
basic command of English. The requirement that applicants be of "good moral 
character" is subject to varying interpretation. Candidates who are rejected on this 
ground could lose their right to residency in the U.S. and be deported. Immigrants 
who are considering becoming citizens should be careful about whose advice they 
seek for guiding them through the process. 



LEARNING ACTIVITIES: 

Participants will interview someone who has been naturalized recently, draft a 
letter to a grandchild explaining their decision to seek or not to seek U.S. citizenship, 
research community resources that are available for getting assistance with 
naturalization requirements, and study how the results of recent local elections 
might have been affected if more immigrants had become citizens and been able to 
vote. 
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Module 29 
Becoming A Citizen 



Grouping strategies 


• whole or small group discussion of 
pros and cons of becoming a U.S. 
Citizen; 

• students survey students from other 
classes regarding their interest in 
citizenship; 

• small group jigsaw reading of 
Citizenship process; 


SCANS incorporated 


• work with people of diverse 
background; 

• acquire and evaluate information; 

• understand systems; 

• use technology; 

organize and maintain information; 


Ideas for Presentation 


• students draw diagram representing 
"steps" to citizenship; 

• guest speaker, students develop list of 
questions; 

• develop list of immigration issue 
agencies and their fee, schedule, 
services, etc.; 


Extend learning beyond the classroom 


• contact guest speaker; 

• contact and survey outside agencies; 


Self-directed learning 


• begin process to become a U.S. Citizen; 

• encourage others to do same; 


Inside Information 


• students found the information very 
useful, specially the various types of 
visas; 


Reflection: 

1. process 

2. content 


• explain how they worked as a team; 

• list pros and cons of U.S. Citizenship; 
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Module 30 
Learning to Learn 



Importance: 

Adults are always in the position of learning new things in order to keep up with 
changes in technology on the job or in daily life. The term "ahead of the curve" 
refers to an individual's ability to master new things, skills, concepts, technology, 
strategies for living and coping with problems, — meet these challenges in ways that 
enable the person to provide effectively for themselves and their families and close 
friends. Strategies for staying "ahead of the curve," rather than "behind the curve," 
involve a set of skills related both to effective and to efficient learning. We all learn 
naturally, part of the skills entailed in efficient learning involve reflecting on what 
it takes to be "entrepreneurial learners" — understanding what a learning 
opportunity is, and seizing every opportunity to acquire new information, new 
insights, and to develop new skills. This module goes beyond "individual learning 
styles" to stress some general principles of learning and to highlight the many 
modes for learning, and how to function within learning constraints posed by daily 
life and work contexts. 



Teaching Points: 

As part of an orientation session to the work on the LAES modules, teaching points 
focus on what "lifelong learning" is and why it is necessary. The points made stress 
that learning is a tool students can use, not a magic cure. The importance of asking 
questions and clarifying their. understanding of how things work and don't work is 
stressed, along with the importance of being an "entrepreneurial learner, and 
different ways to strengthen newly acquired skills and knowledge, are discussed. As 
part of a closing or wrap-up session for a course, this module introduces the idea of a 
"lifelong learning plan including objectives, next steps, and decision points. It 
stresses that skills go across domains such as workplace, community, family life and 
social life. 



Learning Activities: 

Suggested learning activities are organized into activities for orientation sessions 
and closing sessions to facilitate instructors' use of them. For the orientation session, 
discussion topics are suggested for both individual and group reflection; and each 
student is asked to prepare a learning plan which includes both effective learning 
and efficient learning. For the closing session, activities include a review and 
revision of their personal learning plan, scheduled individual sessions with the 
instructor and preparation of a "personal learning tool kit" composed of what they 
know about their own learning style and effective learning in general. 
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Module 30 
Learning to Learn 



Grouping strategies 


• Cooperative teams grouped by color 
tags; 


SCANS incorporated 


• this module if taught to provide an 
orientation discusses the foundation 
skills related to basic literacy, thinking, 
communication and personal qualities 
and the competencies for high 
performance in work, family and 
community life; 


Ideas for Presentation 


• this module could be used as an 
orientation to the LAES modules or as 
an extension of other modules focusing 
on gathering resources, analyzing 
organizing, and planning for life long 
learning; 


Extend learning beyond the classroom 


• a natural extended activity for this 
module is to arrange to present the 
Pledge of Responsible Learners to 
students in a general assembly or in 
their individual classes; 


Self-directed learning 


• implement a plan for life long learning; 


Inside Information 


• this seems to be a difficult concept to get 
across; a good example is to discuss 
whether you would be comfortable with 
a doctor who has not taken any new 
courses since graduating 15 years ago; 


Reflection: 

1. process 

2. content 


1. how does teamwork influence the 
learning activities; 

2. what does life long learning mean to 
you. 
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Advice on Assessment 



Assessment plays several roles for adult education. Traditionally, it is structured for 
use in certifying how much a person has gained from the instructional process. 

This focuses assessment on personal and societal interests in verifying level of 
performance possibly compared to a standard. Assessment also can play a variety of 
other roles, however. It can be diagnostic for the instructor, as well as the student, to 
reflect on what instruction focus was more successful than other focuses, and to 
document what specific strengths and weaknesses in performance could be better 
integrated into the instructional process. In this context, assessment is part of a 
process for problem-solving and construction of a targeted skill development plan 
for students. 

Assessment also is part of the process for developing skills in learning to learn — one 
of the SCANS foundation skills. To serve this function, however, it must include 
elements which focus on the learning process in which an individual student 
engages, and orient students to considering the value of certain learning strategies, 
the importance of using imagination as a tool in learning, and how to practice 
targeted skills in different contexts. In this role assessment provides guidance to 
learners and instructors alike concerning how the targeted skills can be used, either 
in concert or individually. 

Learning is a reflective process, and it is important that the assessment vehicles 
make use of the reflection and engage the imagination required for effective 
learning, in order for that assessment to be a building block for students, as well as 
useful for instructors and society at large. Assessment should support the 
instructional and learning processes both in its design and how the findings are 
made available to instructors and learners. When assessment is integrated into the 
instruction in a way students and instructors can work together on using the results, 
it becomes the basis for self-directed learning. 

Q: What does assessment mean in the LAES context? 

A: Assessment is to be integrated throughout the instructional process to determine 
what SCANS competencies will be used in guiding instruction, monitoring 
student progress and documenting skill gains resulting from instruction, both to 
the learners and to other stakeholders. 

Issues to be considered: 

a. How can the assessment help you know what should be the instructional 
focus to emphasize and what skills need reinforcing? (Diagnose) 

b. What relevant benchmarks can you expect for learning considering the way 
LAES is being implemented in your specific learning setting? (Monitor) 
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c. 



How can you use assessment information to facilitate peer support, 
discussion and awareness that self-assessment is an important tool for getting 
ahead? (Guide) 



d. How can the assessment help you demonstrate students' competence 
achieved beyond the classroom? What kinds of assessment are relevant for 
both quantitative and qualitative findings? (Document) 

e. How can the assessment help learners understand what they can build on and 
how to build on it? (Self-directed learning) 



Q: What types of assessment are appropriate and for which piurposes? 

A: Assessment should include both qualitative and quantitative information which 
is, in either case, systematically collected and analyzed. 



Examples of assessment approaches and how they might be used: 
a. Informal assessment — can orient students to the material while identifying 
existing knowledge and skills. This can be a written student survey or done 
orally individually or as a class activity. (Diagnose) 



b. 




Activity-based assessment — identify student goals and what to work on as 
they engage in class activities based on the materials. Results from this can 
set benchmarks for level of performance. (Monitor) 



c. Compilation of examples of what has been achieved — demonstrate student 
outcomes and how to build on them, i.e., what's needed. (Guide) 



d. Post performance assessment —document attainment of knowledge and 
achievement of skills and personal impacts. Results can show new strategies 
and behaviors students are using and how students are deploying the 
knowledge gained. Documentation should include information on 
subsumed skills, e.g., communication, reading in the context of the module. 

e. Pre (baseline) and post (after program participation) assessment — show both 
what capabilities have been added to students' inventory of skills or which 
skills have been enhanced or strengthened and what are the next steps for the 
student. (Report) 

f. Surveying student interests and priorities in particular module topics —can 
help prepare learners for structuring their own learning and help build their 
commitment to pursuing learning. (Self-directed learning) 
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Q: What specific assessment formats are appropriate for LAES? 

A: Any assessment format that allows measurement of skills used in the context of 
knowledge acquired and how the learners will use it. 

Examples: 

a. Use of skills in SCANS contexts -- e.g. application of reference skills to a class 
catalog to identify where a teenager could learn about sports medicine and the 
skills required to pursue it. 

b. Performance based assessments -- both inside and outside the classroom, e.g. 
given an amount of money can you allocate appropriately relevant to a 
specific module problem. 

c. Scenarios -- written or oral (role play) scenarios where the learners are asked 
to apply skills to a novel situation and the utility of the results and process are 
discussed. 

d. Straight-forward worksheets — where the learner is asked to interpret (analyze 
and discern fact from fiction) the meaning of written information relevant to 
something important to them. 

e. Student reports on what they have achieved and what it means to them — e.g. 
portfolios on what they have done and what they can do now that they have 
not before and what it means to them. 

f. Teacher portfolios — e.g. feedback on how they have adapted the modules and 
what they have contributed to them and what they have achieved in terms of 
promoting learning behavior in different areas -- a class report card. 



Q: How should the results from assessment be made useful? 

A: Assessment should demonstrate results from learning in ways meaningful to 
the various stakeholders (learners, teachers, administrators, other community 
and family members, employers); and the results should be provided to them. 

a. Students 

Need to know how they are doing, what skills they have acquired and what 
other skills they need to learn. 

b. Instructors 

See the results of their teaching, review the effectiveness of instruction and 
make necessary curriculum adjustments. 
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c. 



Administrators 

Evaluation of placement procedures, program planning and allocation of 
resources. 



d. Families and community 

On going planning, review use of resources, program effectiveness, extend 
learned concepts to family, work and community. 

e. Networking —program alumni (students or teachers) 

Marketing the utility of adult education and specifically of LAES by providing 
success stories and stories of things that have worked well, e.g., Salinas stories 
on the wall, alumni returning as guest speakers. 
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What the instructional modules can do for learners 



Recent research suggests that educationally disadvantaged adults 
manage to adapt well to living in social enclaves, working in a 
constrained range of jobs, living in certain neighborhoods, interacting 
primarily with family, relatives, and friends and only infrequently 
with the community at large. The problem is not that the typical adult 
learners cannot survive; they certainly can. The problem is that their 
social and economic mobility is constrained. The TIERRA DE 
OPORTUNIDAD instructional modules takes seriously adult education's 
commitment to help adult learners fulfill their full potential, to do 
whatever better-educated adults do — in pursuing their careers, in 
shaping decisions in their communities, and in skillfully managing 
their family life. 

What the TIERRA DE OPORTUNIDAD can do for adult learners is to 
constantly remind them that the challenge is not simply to learn new 
information but to use the new information to build new skills, to 
practice, refine, and test those skills by putting them to immediate use 
in confronting the issues they face in their daily lives. The modules 
framework has a viewpoint, namely that everyone can learn to 
regularly acquire and analyze new information on their own, use that 
information to plan, make decisions, and solve problems, and, while 
doing that, reflect on how well they are doing, to learn how to become 
effective, confident, and self directed learners. 

The instructional modules are demanding but no more demanding 
than day-to-day life itself. 
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In order to improve my learning I will be responsible for: 

Organizing class materials 
keep a 3-ring binder 

punch holes in hand-outs for binder 
organize and date my notes 
bring binder to school every day 
study materials in binder at home for review 
keep a portfolio of sample work 

use filing skills and alphabetizing 
bring a pencil to class 

bring a dictionary, bilingual or English-English 

Attendance 

attend regularly 
arrive to class early 
stay the entire class time 

call the school to report my absence and the reason 

get the materials for the lesson missed because of an absence 

Participation in class 

follow directions 

not be afraid to ask a question 

practice asking questions, specially clarification questions 
not translate for classmate 

prepare questions to manipulate direction of speaker-problem solving 
allow myself to feel uncomfortable by practicing the hard stuff 
cooperate with team members 

Homework 

find out information I can use 

do the field assignments 

read a magazine or newspaper a week 

watch television in English 

Assessment 

be ready to participate in individual and group testing 
practice self-evaluation by reflecting on my work: 

This week I 



Name: 



Class:. 
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A Vision of Literacy in the Information Society 

It is increasingly difficult to clearly define what are basic, intermediate, and 
advanced skills. The reality of the information society is that we live in a high 
performance environment which makes increasing demands upon us all - not 
simply in the workplace, but at home and in the challenges of forging community 
cooperation to make our collective lives better. 

The TIERRA DE OPORTUNIDAD framework for basic skills development is based on the 
work of the Secretary's Commission on Achieving the Necessary Skills (SCANS) 
and we use that framework, for example, to present the kinds of skills developed in 
each module. The framework is consistent with the federal framework of Education 
Goals 2000 and with California's adult education plan. Its goals are consistent with a 
view that, as a state and as a nation, we should be committed to a world class 
education system. These resource modules should prepare adult learners to prevail 
in the social universe they now live in and to thrive in a pluralistic, multi-cultural 
society and in a global economy where communications, interpersonal relations, 
information-gathering, and problem-solving always involve a certain measure of 
uncertainty. 

Below we briefly summarize some of these skills and how they are developed using 
the TIERRA DE OPORTUNIDAD materials. 

Basic skills. Survival in the information society requires much more than the 
ability to read, write, and perform arithmetic computations. It requires that low- 
wage and blue-collar workers, as well as professionals, develop the ability to 
continue learning, researching, analyzing, negotiating and problem solving to steer 
themselves and their families through a society more complex and unpredictable 
than the one their parents knew. The direction for learning is that the traditional 
distinction between skills for living, for the workplace, and for civic participation 
are rapidly disappearing. Worker productivity and personal empowerment are no 
longer contradictory objectives. They are inter-linked and complementary. 

Skills for the information society. Skills in acquiring, interpreting, questioning, 
testing, and reformulating information are essential. Creative and tough-minded 
problem-solving and teamwork are the necessary skills for personal decisions and 
for career advancement. Versatility in communicating, negotiating, and taking 
leadership within a multi-cultural society and workforce is essential, as is the ability 
to communicate not only with people but to interact with entire information 
systems and large organizational teams. The personal fulfillment, career success, 
and survival of all of us hinge on developing the personal and intellectual agility to 
effectively handle the information society. Passively understanding the 
information created by others is not enough; in the 21st century we will all be 
expected to create, transform, and transfer information as well as to consume it. 
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Self directed learning. Understanding new legal and social systems is a base for the 
learning process. It is inseparable from the process of reflecting on one's own 
experience, evaluating that experience, and designing strategies to get ahead, to 
continue learning, to adapt or adopt new customs and styles for interacting with 
others. Basic knowledge is no longer enough. Instructors and learning group 
facilitators must guide learners to develop strategies for self directed learning and 
provide activities to extend learning beyond the classroom. Learners must take 
responsibility for their learning: make use of the multitude of learning options 
available to them to pursue their personal interests and meet their individual 
learning needs. Continuous learning is a fundamental skill for navigating in a 
system where the "rules of the game" are constantly shifting. 

Collaboration. Development of the TIERRA DE OPORTUNIDAD modules has rested 
extensively on the recognition that numerous human service agencies, advocacy 
organizations, and legal service providers are engaged in a broad spectrum of 
instructional activities in a wide variety of informal learning contexts. Instructors 
and students should be willing to explore and experiment. Administrators and 
program planners should encourage them to practice collaboration in working with 
these modules and moving forward in learning and life. Learners should be 
encouraged to take responsibility for helping fellow learners-- both as an investment 
in learning teamwork and as a vehicle for building the self-confidence that they can 
actually use the new skills they have developed. 
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Suggested Reading Strategies 



Pre Reading 


Reading 


Demonstration of 
comprehension 


Vocabulary 

* Selected by teacher 

* Selected by students 


Jigsaw 


Jigsaw 


Visuals 


Silent reading 


Silent reading 


Realia 


Oral reading in small 
groups 


Problem solving 


Four corners 


Dialogue, role playing 


Problem posing 


Brainstorming 


Scanning 


Games 


List-making 


Skimming 


Chart organization 


Categorizing 


Graph reading 


Question forming 


Timeline 


Map reading 


Quiz 

* Teacher made 

* Student made 

Comprehension questions 

* Students answer by 
underlining text 

* Students answer in 
groups 
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List of Language Forms and Functions 

The list might be useful in planning lessons for implementing the LAES Modules. 



LANGUAGE FORMS 

Compound sentences: 

connecting words for coordination: yet, so, for 



Complex sentences 

adverbial clauses of contrast and concession using: unless, although, whereas, 
while, despite the fact... 



Questions: 

tag questions for confirmation 



Reported speech 

past or present perfect to past perfect - statements and questions 
modal changes 



Verb tenses: 



passive voice - simple past 
passive voice - future 

sequence of tenses with future time and adverb clauses 
contrasts between past and past perfect 
causative to express persuasion or force 

contrasts between present and present continuous using stative/ active verbs: 
feel, own, be, taste, think, want 



Modals: 

perfect modals of prediction, assumption or inference in the past: could, may, 
might, should, must 

Conditionals: 

hypothetical with wish and hope 
hypothetical in the past 

Infinitives and gerunds: 

infinitives as subjects 
infinitives as adjective complements 
infinitives as noun complements 
gerunds after phrasal verbs 
gerunds versus infinitives 




Language Forms and Functions 

-i- X jL 
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Word order 

word order of modifiers (quantifiers, determiners and adjectives) 
subject + verb + direct object + object complement 



Articles 

no articles to express means of transportation 
articles with count/ non count nouns 
indefinite articles to express a class or group 



Discourse elements 

parallel structures in compound and complex sentences 
fronted adverbial for emphasis 
use of the emphatic "do" 
cleft sentences for emphasis 



LANGUAGE FUNCTIONS 

allow analyze 

clarify 

conclude 

discuss 

express indifference 
infer 

participate as a team 
problem solve 
suggest 



approve/disapprove 

combine 

decide 

evaluate 

express intentions 

negotiate 

persuade 

request information 
summarize 



assess 

compare/ contrast 

describe 

explain 

illustrate 

organize 

predict consequences 

select 

visualize 



And many more. 
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Top Twenty Education Resources on the World Wide Web 



AskERIC 

Educational Resources Information Center (ERIC) is a federally-funded national 
information system that provides, through its 16 subject-specific clearinghouses, 
associated adjunct clearinghouses, and support components, a variety of services and 
products on a broad range of education-related issues. 

URL: http://ericir.sunsite.syr.edu/ 

CNN San Francisco 

These Web pages focus on utilizing CNN news stories for educational purposes. 
Teachers can use the lessons for group activities and students can work at their own 
pace for individualized learning. A "Featured Story" is abbreviated, outlined, and 
edited for easier reading. 

URL: http://www.cnnsf.com/ 

Educational Software Institute Software Catalog 

ESI Online represents, explains, and sells the world's largest collection of K-Adult 
educational software (more than 7,500 titles) from over 300 publishers. 

URL: http://www.edsoft.com/esi 

Educom 

Educom is a nonprofit consortium of education institutions that facilitates the 
introduction, use, and access to and management of information resources in teaching, 
learning, scholarship, and research. 

URL: http://www.educom.edu/ 

Electronic Library ($9.95/month subscription for individuals) 

With over one billion words and over 21,000 images. Electric Library can answer your 
most essential questions. Just type a query or keyword in plain English and The Electric 
Library will quickly and simultaneously search 150 newspapers and newswires, nearly 
800 magazines and journals, 3,000 reference works, and many important works of 
literature and art. 

URL: http://www.elibrary.com/ 

FedWorld 

FedWorld offers a comprehensive central access point for locating and acquiring 
government information. 

URL: http://www.fedworld.gov/ 

Frizzy University Network 

Frizzy University Network (FUN) is a relaxed and comfortable environment in which 
students learning English as a foreign or second language (EFL/ESL) can improve their 
writing and share their ideas, opinions and feelings in written English. 

URL: http://thecity.sfsu.edu/~funweb/Welcome.html 
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Geometry Forum 

The Geometry Forum offers a center for teachers, students, researchers, parents, 
educators and citizens at all levels who have an interest in mathematics education. 
URL: http://forum.swarthmore.edu/ 



IBM Kiosk (Higher Education) 

IBM's effort to create a distributed model for teaching and learning environments that 
focus on quality, access, research, student services, and infrastructure development. 

RRL: http://ike.engr.washington.edu/ike.html 

Info Zone 

Info Zone is a guide to online research taking a path that has these steps: wondering 
about something, seeking information, choosing information, connecting useful 
information you have found, producing information of your own in a new form, and 
judging the entire process and your product. 

URL: http://www.mbnet.mb.ca/~mstimson/ 

Interctiltural E-Mail Classroom Connections 

The lECC (Intercultural E-Mail Classroom Connections) mailing lists are provided by 
St. Olaf College as a free service to help teachers and classes link with partners in other 
countries and cultures for e-mail classroom pen-pal and project exchanges. 

URL: http://www.stolaf.edu/network/iecc/ 

Library of Congress 

Search THOMAS (legislative information), access services of the Law Library of 
Congress (including the Global Legal Information Network), or locate government 
information. Browse historical collections for the National Digital Library (American 
Memory), visit Library Reading Rooms, access special services for persons with 
disabilities, and read about Library of Congress cataloging, acquisitions, and 
preservation operations, policies, and related standards. Search Library of Congress 
databases and online catalog (including LOCIS) or connect to the Library's Gopher (LC 
MARVEL). 

URL: http://lcweb.loc.gov 
NASA 

The NASA Web site offers support and services for schools, teachers and students to 
fully utilize the Internet, and its underlying information technologies, as a basic tool for 
learning. 

URL: http://quest.arc.nasa.gov/ 
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NCRVE 

NCRVE is the nation's largest center for research and development in work-related 
education. NCRVE' s mission is to strengthen education to prepare all individuals for 
lasting and rewarding employment, and lifelong learning. 

URL: http://vocserve.berkeley.edu 

National Regional Educational Laboratories 

The Regional Educational Laboratories are educational research and development 
organizations supported by contracts with the U.S. Education Department, Office of 
Educational Research and Improvement (OERI). This home page is the central 
organizer for their Internet-based Educational R&D Network. 

URL: http://www.nwrel.org/national/ 

Outreach and Technical Assistance Network 

The Outreach and Technical Assistance Network (OTAN) is a California Department of 
Education, Adult Education Unit funded project designed to provide technical 
assistance, communication linkages, and information to adult education providers. 
OTAN Online provides electronic resources and an information gateway for the adult 
educator. 

URL: http://www.otan.dni.us 

/y 

Peterson's Education Center 

Peterson's Education Center offers information about educational opportunities at all 
levels, and gives individuals the ability to search Peterson's databases as well as to 
request more information, apply, and interact in other ways with faculty and 
administrators at educational institutions. 

URL: http://www.petersons.com/ 

USDOE 

The U.S. Department of Education's (ED) Web site provides useful and timely 
information about programs, policies, people, and practices that exist at the Department. 
URL: http://www.ed.gov/ 

Virtual Tourist 

The Virtual Tourist 2 is a map-based interface to City .Net, the Web's most 
extensive library of local and regional information. "Virtually Tour" the World, and 
find general information, tourist guides, and pictures for thousands of places. 

URL: http://www.vtourist.com/vt/ 

Web66 

The Web66 Project is designed to 1) help educators learn how to set up their own 
Internet servers, 2) link WWW servers and the educators and students at those schools 
and 3), help educators find and use appropriate resources on the WWW. 

URL: http://web66.coled.umn.edu/ 
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SCANS? What are they? Why do you need to know about them? 



What is SCANS? 

SCANS is an acronym for The Secretary's Commission on Achieving Necessary 
Skills. The Commission was formed by the Department of Labor Secretary to 
examine the demands of the global workplace and whether U.S. workers were able 
to meet those demands. 

The Commission identified "Workplace know-how" as containing two essential 
elements: foundation skills and workplace competencies. 

There are three foundation skills usually learned through school and family. 

• Basic Skills (i.e., reading, writing, arithmetic, listening, speaking) 

• Thinking Skills (i.e., creativity, decision making, problem solving...) 

• Personal Qualities (i.e., responsibility, integrity, sociability, self-management) 
The five workplace competencies are life related skills that are supported by the 
foundation skills. 

• Resource (time, materials, personnel) 

• Interpersonal (i.e., team work, teaches others, acts as leader) 

• Information (i.e., acquires, , organizes, , analyzes and communicates) 

• Systems (i.e., understands, works and improves or designs) 

• Technology (i.e., selects, uses, maintains) 

Why do you need to know about them? 

It means that the students themselves need to become familiar with the concepts 
and terminology of SCANS. This will give them practice in verbalizing and 
evaluating what they have learned and how it transfers into their life as workers, 
parents or community members. 

Students may have the skills required on the job, but they are not always able to 
articulate those skills. Students don't own a concept until they are able to "talk it". 
Using SCANS terminology as part of your everyday teaching vocabulary helps 
students to see the connection between school and the workplace. 

For example, when asking students "use the book to find information," say: "Use a 
resource, (a dictionary, a grammar book, an auto mechanics manual, a business 
reference book, a computer repair manual, etc..) to find information." 

It also means students must take responsibility for their own learning, do more self- 
reflection and self-evaluation, and teachers need to integrate SCANS into the 
curriculum to maximize student motivation; to promote the transfer of skills from 
the classroom to the workplace; and to develop self directed learning strategies. 

BEST COPY AVAILABLE 
IJB 
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Secretary's Commission on Achieving Necessary Skills 

The SCANS Report (U.S. Department of Labor, 1991) was an outgrowth of a number 
of studies and reports done in the 1980's concerned with the declining competitive 
edge of the U.S. economy in worldwide markets. A major conclusion of those 
earlier reports was that American workers lacked the skills necessary to produce 
quality products and keep up with the changes technology was creating in he 
workplace. Part of the blame was placed on the educational system for failing to 
teach such skills as critical thinking, problem solving, communication, teamwork, 
and use of technology. 

The SCANS Report identifies the skills and competencies that employers look for in 
workers prepared for the “high performance" workplace and recommends that 
schools also become models of “high performance" institutions. 

The Three-Part Foundation Skill Areas listed are: 

• Basic Skills 

• Thinking Skills 

• Personal Qualities 

And the Five Competency Areas identified are: 

• Resources 

• Interpersonal 

• Information 

• Systems 

• Technology 




17 



'Tierra de Oportunidad" 



SCANS 



Handbook 



Whereas traditional instruction prepared students for the workplace designed to 
respond to the skills required by the Industrial Revolution, i.e. competitive, 
individualized work, the educational system of the Technological Age should 
prepare students for an ever-changing, cooperative, team-directed workplace. 

At the same time as educational reform was being called for, research in cognitive 
science and learning theory was indicating that traditional instruction that focused 
on the mastery of specific skills in isolation of meaningful contexts is at odds with 
how the brain processes information (Caine & Caine, 1991; Jacobs, 1991; Kagan, 1989; 
Hart 1983; Sticht, 1988). The brain learns by bringing order to the mass of confusing 
sensory stimuli it receives. It extracts patterns from the information taken in and 
connects new patterns to existing schema. Geoffrey and Renate Caine, research team 
at California State University- San Bernardino note, 'The brain is looking for 
meaningful connections. Teaching bits and pieces cuts off those connections and 
learning is reduced to rote memorization of facts that have no personal meaning for 
the learner." (Caine & Caine, 1991). 

SCANS is not only applicable to those students whose focus is getting a job, getting a 
better job, or being successful on the job. The foundation skills and five 
competencies described in the SCANS report apply to all domains of adult life: 
family, community, and work. 

The challenge to educators is to help students understand the SCANS competencies 
in relation to all the domains of their lives. Students must learn the vocabulary of 
SCANS in the context of their own learning so they can talk about what they can do 
and see its relevance to their life tasks. 

For example, creating and using a budget, taught in many adult education classes, is 
a skill that cuts across all domains. Money is a resource to be managed whether you 
are managing your own small family budget or that of a multimillion dollar 
corporation. Budgeting also required the application of many SCANS competencies. 
It entails more than just using money as a resource but also involves the acquisition 
and use of information and an understanding of systems. Students need to be able 
to identify and apply all the steps in the process. Making them aware of the steps, 
giving them the vocabulary to explain it, and training them to self-evaluate is 
teaching SCANS. 

As you incorporate SCANS in your instructional modules, assess what SCANS 
competencies you already practice in your teaching. Then consider ways to help 
students become aware of how they are using SCANS in their classroom activities 
and personal lives. 



SCANS is not a new curriculum taught in isolation. It is not more to 
teach. It is a new way to organize your teaching. 
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Three-Part Foundation Skills 



1. Basic Skills: 

* reading 

* writing 

* arithmetic /mathematics 

* listening 

* speaking 



2. Thinking Skills 

* creative thinking (creates new ideas) 

* decision making (chooses best alternative, based on facts) 

* problem solving (recognizes problem; creates and completes a plan of action) 

* reasoning (uses logic to draw conclusions) 

* knowing how to learn (uses efficient learning techniques) 

* seeing things in the mind's eye (understands charts, symbols, pictures, 

etc.) 



3. Personal Qualities 

* responsibility (works hard to attain a goal) 

* self esteem (believes in own self-worth) 

* sociability (gets along well with people) 

* self-management (self-planning and control) 

* integrity and honesty (chooses the right thing to do) 




SCANS : n 
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Five Competencies 



1. Resources (uses each wisely) 

time 

materials and facilities 
personnel 

2. Interpersonal Skills 

works well with others 

teaches others new skills 

serves clients or customers 

works with people of diverse backgrounds 

acts as leader 



3. Uses Information 

acquires and evaluates information 
organizes and maintains information 
analyzes and communicates information 
uses computers to do above steps 

4. Works With Systems 

understands how systems work (organizational, technological, social) 
works within the system 
improves and designs systems 

5. Technology 

* selects the right technology for the task 

* uses technology to complete tasks 

* maintains and trouble shoots technology 



O 



'Tierra de Oportunidad" 



SCANS 120 



Handbook 



i^lAES 



Tierra de Oportunidad 



HANDBOOK 



Bibliography 



Funded by: 

California Department of Education 
Youth, Adult and Alternative Educational Services Division 
through Federal Grant P.L. 100-297 Section 353 
Contract #4213 



O 



CALIFORNIA STATE UNIVERSITY INSTITUTE & HACIENDA LA PUENTE ADULT EDUCATION 



^lAES 



150 Ways to Keep Your Job 

Ch. 3, Getting Along With Your Boss 

Ch. 7, Problems at Work 

Ch. 8, Changing Your Job 

Being Part of the Team 

J. Weston Walch 



A Citizen's Guide to Participation, 

Office of Assembly Member Rusty Areias 
365 Victor Street, Suite L 
Salinas, Ca 93907-2044 



A Darker Shade of Crimson: Odyssey of A Harvard Chicano 
Navarrete, Ruben 
Bantam Books, 1995 

A Handbook for Immigrant Parents: 

Protect the Educational Rights of Your Children 
1991 - META 



A Return to the Joys of Parenthood, 
Most of the book 
Douglas - West Publishers 



All Sides of the Issue 
Alemany Press 



America and the New Economy 
Carnevale, Anthony P. 

ASTD (American Society for Training and Development), 1991 



American Folktales, 1 
"Mrs. Simpson and Her Soup" 



Apply Yourself 

English for Job Search Success 

Unit 1, Getting Ready for Your Job Search 

Longman 



Attitudes On the Job 

Ch. 1, Being Honest 

Ch. 2, Attendance 

Ch. 3, Willingness to Work 

Ch. 4, Accepting Orders On the Job 

Ch. 5, Getting Along With Others On the Job 

Educational Design Inc. 




'Tierra de Oportunidad" 



Bibliography, p. 1 



122 



Handbook 



lAES 



Bear's Guide to Earning College Degrees Non-Traditionally 
Bear, John & Mariah 
Ten Speed Press 

Building Success 
Who's the Boss 
Steck- Vaughn 

Como Ayudar a Sus Hijos a Usar La Biblioteca 
Department of Education 

Consider the Issues 
Book and Audiotape 

Unit 7, What's Happening To The American Family 
Unit 8, Women in the Middle of Two Generation 
Longman 

Book of Forms 

Chapter 4, Government Applications Forms 
National Textbook Company 

Building Bridges, A Resource Guide On Citizenship 
Becker, Aliza 

Travelers & Immigrants Aid 

Building Real Life English Skills 
Ch. 8, Filling Out Forms 
National Textbook Co 

Business Watch 

Segment 10, Flexibility of Companies to Worker's Family Care Needs 
Book and Videotape 
Prentice Hall Regents 

Career Awareness 
Media Materials, Inc. 

Career Planning 
Media Materials, Inc. 



123 



Bibliography, p. 2 



"Tierra de Oportunidad" 



Handbook 



^lAES 



Choices, An ESL Lifeskills Series for Adults 
Discovering Your Community, 

Unit 1, Are You Moving? 

Ch. 1, 1 Want to Bring My Son Here 
Unit 6, 1 Checked Out This Book 

Ch. 6, We Have the Right to Free Speech 
Ch. 7, WeTl Send Someone Right Away 
Contemporary Books 



Choices: Families and Schools 
Unit 4, 1 Might Quit School 
Unit 12, 1 Love Being a Doctor 
Contemporary Books 



Choices, Housing 

Unit 4, It's Against the Law 

Unit 5, Is the Apartment Available Now? 

Unit 6, Let's Write Up This Lease 

Unit 7, In Apartment 4W 

Unit 8, You Should Join Our Organization 

Unit 9, Is That Dangerous? 

Contemporary Books 



Choices, It's Your Right 

Chapter 4, Elect Joe Howard 

Chapter 5, Have You Registered To Vote Yet? 

Chapter 6, We Have The Right To Free Speech 

Chapter 8, He Didn't Do It 

Chapter 9, 1 Just Got My First Paycheck 

Chapter 10, My Papers Are Good 

Chapter 11, 1 Want To Bring My Son Here 

Chapter 12, But I Love My Native Country 

Contemporary Books 



Citizenship Now 
Why Becoming a Citizen 
Contemporary Books 



Communicating in the Real World: 

Developing Communication Skills for Business and the Professions 
Riley, Terence G. 

Prentice-Hall Regents, 1987 



Community Empowerment: 

A Participatory Training Manual on 
Pact Publications, 1993 



Community Project Development 




'Tierra de Oportunidad" 



Bibliography, p. 3^ 

J. 



4 



Handbook 






"Como Archivar un Reclamo con El Comisionado Laboral" 
(Also English Version) 

Legal Aid Foundation of Los Angeles 



Como Hacerse Ciudadano de los Estados Unidos 
Schreuder, Sally Abel 
Nolo Press 



Confident Parenting - Los Ninos Bien Educados 
Session 2, Expectations of Children 
The Center for the Improvement of Child Caring 
11331 Ventura Blvd., Suite 103, 

Studio City, Ca 91604 



Contact USA, 

Ch. 11, Taxes, Taxes, and More Taxes 
Prentice Hall Regents 



Consider the Issues 
Book and Audiotape 

Unit 7, What's Happening to the American Family? 

Unit 8, Women Caught in the Middle of Two Generations 
Longman 



Crossroads 1 

Unit 2, Family and Friends 

Unit 3, School 

Crossroads 3 

Unit 6, Housing 

Crossroads 4 

Unit 2, Transportation 

Unit 2, School 

Unit 5, Finding a Job 

Unit 7> Housing 

Unit 8, On the Job 

Unit 10, Community Services 

Unit 12, Employee Benefits 

Oxford University Press 



Culture Watch 

Segment 9, PG & E - Trains Women for Construction and Men's Jobs 
Prentice Hall Regents 




Bibliography, p. 4 




'Tierra de Oportunidad" 



Handbook 



^lAES 



Cuentos: Tales From The Hispanic Southwest, 

'The Boys and His Grandfather" 

The Museum of New Mexico Press 

Decision Dramas 

Unit 5, Bilingual Program or Immersion? 

Unit 8, High School: Drop Out or Stay In? 

Unit 10, Divorce or Stay Married? 

Unit 11, Housing Discrimination: Move or Stay? 

Unit 12, Date an American or Not? 

Unit 13, Who Will Take Care of the Baby? 

JAG Publications 

Department of Labor 

Wages and Hour Division - "Complaint Form" 

"Determining Weekly Amounts" 

Important Information for: 

Job Applicants and Unemployment Insurance Benefits and Maximum Benefit 
Includes Table 

Information Centers CHIRLA 
Speakers Bureau (213) 736-1300 x 631 

"Digest of Licensed Occupations" 

California Employment Development Department 
PO Box 826880 
Sacramento, CA 94200-0001 

Dreams Lost, Dreams Found: 

Women in the Land of Opportunity 
CIRRS, 1991 

Dreams of Flying - Suenos de Volar 
(English and Spanish versions) 

Videocassette, Teacher's Guide by Judith Perez 
California Department of Education 
ISBN 0-08011-0818-7 

Elections in the U.S. 

Most of the Books 
Schoolhouse Press 

El Manual de Como Sobrevivir El Jardin de Ninos 

Parent Education Resources 

752 18th Street 

Santa Monica, Ca 90402 




'Tierra de Oportunidad" 



Bibliography, p. 

128 



Handbook 



^lAES 



Employment Development Department Pamphlets 
"For Your Benefit" "Para Su Beneficio" 

"How to Prepare Yourself for Job Interviews" 

"Positive Impressions" 

"California Employer's Guide" 

California Employment Development Department 

English Day By Day 

Work Duties, Working Conditions 

Unit 11, Law 

Academic Therapy Publications 

English for Action 
Stress 

Addison - Wesley 

English For Adult Competency, Book 2 
Unit 5, Housing 

Unit 7, Employment: Getting and Keeping a Job 
Unit 8, Community Resources 
Unit 9, Government and Law 
Prentice Hall 

English Works 

Unit 10, Safety on the Job 

Longman 

Enhancing Human Performance: 

Background Papers-Stress Management, 

National Academy Press, Washington D.C. 

ESL for Action 
Unit 2, Getting a Job 

Unit 3, Talking with Co-Workers, Talking with the Boss 

Unit 4, Working with Americans 

Unit 6, Acting for Health and Safety 

Unit 7, Moving Toward Equality 

Unit 8, Participating in a Union 

Unit 9, Looking Ahead 

Addison-Wesley 



"Tierra de Oportunidad" 



Bibliography, p. 6 



«1AES 



Essential Lifeskills Series: 

What You Need to Know About... 

...Getting a Job & Filling Out Forms 

...Reading Labels, Directions and Newspapers 

...Reading Ads, Reference Materials and Legal Documents 

...Reading Signs, Directories, Schedules, Maps, Charts, & Utility Bills 

National Textbook Company 



Exchanging 

Unit 14, Men and Women 
Lateral Communications 



Extraordinary Hispanic Americans, 
J. Weston Walsh 

Expressways 2, 

Unit 14, Let me See Your License 
Prentice Hall 



Face the Issues 

Unit 2, Living Through Divorce 
Unit 4, Where the Girls and Boys 
Unit 8, From One World to Another 
Longman 



Faces of the USA 

Chapter 1, The American People: Men and Women 
Chapter 4, Americans at Work, Changing Industries 
Longman 



Faces: Exchanging Views in English 
Unit 6, School Days 
Unit 14, Men and Women 
Lateral Communications 



Family Planning 

Local Public Health Department 

Farmworker Job Safety Cards 
Texas Rural Legal Assistance 



O 

CDir 



'Tierra de Oportunidad" 



Bibliography, p. 7 



Handbook 



^lAES 



Finding a Job in the United States 

Ch 2 , Where You Stand 

Ch. 3, Compensation for Your Work 

Ch. 4, Work Practices; What to expect 

Ch. 5, Where to Begin, Employee Benefits 

Passport Books 



Frog and Toad are Friends, 
"The Letter" 

Scholastic, Inc. 



Gender Equity Office 
Career Development Unit 
California Department of Education, 
(916) 558-4860 



Good Citizenship Library 
The Vote 

Rights and Responsibilities 

Taxation 

Steck-Vaughn 



Going Places 2, 

Unit 6, Community Resources 

Unit 8, Housing 

Unit 9, Housing Problems 

Unit 26, You Should Never Do That! 

Longman 



Grammar In Use 
p. 50, Can, could 
p. 64, Should 

p. 122, Prefer, Would, Rather 
Cambridge University Press 

Graph Attack! Understanding Charts and Graphs 
Chapter 9, Seeing Is (Not Always) Believing 
Cambridge Adult Education 
Prentice Hall Regents 



Hacia la Realizacion de la Autoestima 
Pro Informe Definitive del Comite Estatal en Personal y 
Social de la Autoestima y de la Responsibilidad 
California Department of Education 




'Tierra de Oportunidad" 



Bibliography, p. 8 



-3 



v9 



Handbook 



^lAES 



Handbook on California Education for Language Minority Parents 

Spanish/English Edition 

Bureau of Publications, Item No. 0826 

California Department of Education, 



Heartworks 

Inspirations for English as a Second Language 
Unit 10, Are Men And Woman Really Equal 
Prentice Hall - Regents 



Here to Stay in the USA 
Unit 4, Your Community 
Alemany Press 

How to Buy A Home In The United States 
Unit 1, Lesson 1, This apartment is too small 
Unit 1, Lesson 3, Your credit report. 

Unit 2, Lesson 1, Deciding what you want. 

Unit 4, Lesson 2, Planning for monthly expenses in your new home. 
Fannie Mae Foundation - This booklet is free, (800) 782-2729 



How to Get a Job and Keep It 
Unit 1, Planning to Get a Job 
Unit 2, Finding a Job 
Unit 8, Changing Your Job 
Steck-Vaughn 



How To Sell Yourself 

Chapter 4, Questionable Questions 

VCA Publications 



I am Not A Short Adult! 

Most of the book 
Little, Brown and Co. 

Immigration-Related Employment 
3rd Edition 

National Immigration Law Center 

Interchange, Book 3 

Unit 10, There's No Place Like Home 

Cambridge University Press 




"Tierra de Oportunidad" 



Bibliography, p. 9 



30 



Handbook 



^lAES 



It's Our Government 
Ch. 5, What Are the People's Right? 
Ch. 8, How Does Congress Work? 
Ch. 9, How Do Bills Become Law? 
Janus Book Publishers 



It's Up to You 

Unit 1, Who Do You Think You Are? 
Longman 

Job Search Education 

Part 2, Exploring What's Out There 

Educational Design, Inc. 



Job Survival Skills 

Ch. 3, Cooperation with the Employer 

Ch. 4, Cooperation with Co-workers 

Ch. 8, Decision Making 

Ch. 9, Stress 

Ch. 10, Initiative 

Ch. 11, Goal Setting 

Educational Design Inc. 



La Guia del Bienestar, 

Section 3, Mantenerse Sano 
California Department of Mental Health 



La Familia, A Division of ETR Associates 

Most of the book (In spite of it's title, this book is written mostly in English) 

Let's Work Safely, 

Whole Book 
Linmore Publishing 

Library Programs and Information Services 
OERI, 

U. S. Department of Education 

Libro de Los Padres 
American Guidance Service 
Ch. 3, Estimulacion 
Ch. 4, Communication 
Circle Pines, MN. 55014 



O "Tierra de Oportunidad" 

ERJC 



Bibliography, p. 10 

^ Q -n 
jL 



Handbook 



^lAES 



Lifeworks 

The Reality of Work and Promotion 
Ch. 1, Finding Out About Jobs and Careers 
Ch. 3, Is This the Job for Me? 

Ch. 4, Starting Again 
Ch. 5, Interests and Skills 
Gregg/McGraw-Hill 



Life School 2000 
Government and Law 
Voting 

Immigration Law 

Globe Fearon Educational Materials 



Life Skills for Today's World 
Chapter 4, Discrimination 
Steck- Vaughn 

Life Skills Reading, 

Paying Taxes 
Educational Design, Inc. 



Making Meaning, Making Change: for Adult ESL Literacy, 
ERIC /Center for Applied Linguistics 1992, 

Elsa Roberts Auerbach 

Participatory Curriculum Development 



Mastering English with Life and Times 
#14, Belmont Soccer: The Ultimate Goal 
#15, Chicanas in Tune, 

Videotapes Student Handouts and Teacher's Guide 



KCET 



"Mi Familia" 

Commercial Videocassette 

When Should Immigrants Receive Public Benefits? 
Welfare Reform Brief #3, May, 1995 
Urban Institute 



Money Management 

Chapter 1, Tax Forms and Pay Checks 

Prentice Hall 



O 

ERIC 



'Tierra de Oportunidad" 



Bibliography, p. 11 

-3 o 



Handbook 



iS^lAES 



Naturalization: A Guide for Legal Practitioners and Other Community Advocates 
The Immigrant Legal Resource Center 
1663 Mission St., Suite 602 
San Francisco, Ca 94103 

Naturalization Manual For Volunteers 
Cohen, Eric 

Immigrant Legal Resource Center 
San Francisco CA 94103 

National Parenting Center: 

"Newborns: Sleeping Patterns", 

"Getting Kids To Do Laundry", 

"If you Suspect Your Child Is Using Drugs" 

Nolo Pocket Guide to California Law 
International Education Research Foundation 

Normal Children Have Problems Too, 

Ch. 8, Active Acceptance and Your Child's Self - Image 
Bantam Books 

Not in Our Town 

Provisions of Anti-Immigrant Federal Key Legislation 
Also Summary Sheet of Key Terms 
January-May, 1996 

"Nuestros Hijos" - Spanish-language videotape 

California Human Development Corporation and Alturas Films 

Bob Jordan - Santa Rosa, CA (707) 523-1155 

Other Print: Flow Charts - Mechanics Manuals, Phone Book, Instruction Cards; 
Directory Indexes, Library Card Catalogue 

Parent Involvement Programs in California Public Schools 
California Department of Education 

Parents Are Teachers, Too! 

No. 0231 English 

No. 0329 Spanish 

No. 0232 Korean 

No. 0304 Vietnamese 

California Department of Education 

Bureau of Publications 



"Tierra de Oportunidad" 



Bibliography, p. 12 



Handbook 



^lAES 



People at Work, 

Book and Audiotape 

Lesson 1, Freddy Gallagher, Bank Teller 

Lesson 2, Dolores Silva, Co-Owner of a Small Business 

Lesson 3, Neal Wade, Waiter 

Lesson 4, Bertha Haynes, Elementary School Teacher 
Lesson 5, Douglas Clegg, Folk Singer 
Lesson 6, Helen Chandler, Volunteer 
Lesson 7, Sam Adams, Industrial Engineer 
Lesson 8, Rebeca Kraus, Assistant Dean of Students 
Lesson 9, Tom Hyatt, Medical Intern 
Lesson 10, Connie Snow, Building Contractor 
Pro Lingua Associates 

Point Counterpoint 
Newbury House Publishers 

Practical Parenting Tips 
Ch. 6, The Changing Family 

Ch. 8, Active Acceptance and Your Child's Self Image 
Bantam Books 

Preparing For Yoiu Career, Self-Awareness 
Cebco Standard Publishing 

Prescription For Parenting 
Part HI, Feeling Good 
Warner Books 

Problem Solving 
Unit 1, Problem 2 

Critical Thinking and Communication Skills 

Unit 6, Problem 1, Pre-Employment Problems 

Duong's Problem 

Tony and Antonia's Problem 

Somsack and Sy's Problem 

Longman 

Put English to Work, Level 1 
Unit 1, Problem 4 

Unit 2, Community and Housing Problems 
Unit 3, Work and Family 
Unit 8, Safety Signs and Warnings 
Contemporary Books 

React-Interact 



'Tierra de Oportunidad" 



Bibliography, p. 13 



i^lAES 



Situations for Communication 
Unit 8, The Ideal Secretary 
Unit 24, Careers 
Prentice Hall Regents 



Reader's Choice 
Book 3, Discoveries 
Lesson 7, That's Illegal! 
Lesson 8, Accident! 
Contemporary Books 



Readings on Work & Society 
More Than a Job 

The Battle for Farmworkers' Rights 
Just a Housewife 

Book, Audiotape and Teacher's Guide 
New Readers Press 



Ready For School? 

Ch. 1, The Parent's Role in Education 
Meadowbrook Press 



Ready To Work 

Section 1, Getting Ready for Work 
Section 2, Finding a Job Lead 
Section 8, A Juggling Act 
Section 9, Knowing Your Rights 
Ch. 10, Succeeding At Work 
Contemporary Books 



Real Life Employment: 

Unit 1, Job Hunting 

Unit 8, New Jobs/New Technology 

Unit 10, Are Men and Women Really Equal? 

Scholastic 



Real - Life English 
Unit 4, Daily Living 
Steck - Vaughn 

Rights and Responsibilities 
Chapter 3, At Long Last: Adulthood 
Steck- Vaughn 




"Tierra de Ojx)rtunidad 



Bibliography, p. 14 

135 



Handbook 



^lAES 



San Francisco Chronicle 

"Immigrant Hotline, Divides Congress", February 20, 1996 
"Poll: Let in fewer immigrants", February 20, 1996 

SCANS -- What Work Requires of Schools 
Superintendent of Documents 
FAX: Orders: (202) 512-2250 

Speaking Up at Work 

Unit 7, Section 3 - Understanding Benefits 

Unit 8, Section 3 - Understanding Health Insurance 

Oxford University Press 

Sticky Situations 
Dormac, Inc. 

Strategies in Critical Thinking 

Case Study 2, Was Ronald Reagan a Good President? 

Case Study 4, Who Votes for Whom in a Presidential Election? 
Why? What Influences an Individual's Choice? 

Newspapers in Education 

Sueldo Minimo, Tiempo Extra, y Otros Derechos en el Trabajo 
Legal Aid Foundation of Los Angeles 

Talk It Over 

Boy's Work or Girls' Work? 

Longman 

'Tarjeta de los derechos de los padres" 

Comite Nacional para Ciudadanos en la Educacion 
900 2nd St., NE, Ste 8 
Washington, DC 2002-3557 
(800) LE-AYUDA 

The Changing Language Arts Curriculum: A Booklet for Parents 

published in English, Spanish, Korean and Chinese 

The Changing Mathematics Ciurriculum: A Booklet for Parents 

published in English, Spanish, and Korean 

California Department of Education 

Bureau of Publications 



o r* 

^ Jo 



O 



'Tierra de Oportunidad" 



Bibliography, p. 15 






The ETC Program, 

A Competency-Based Reading/Writing Book 

Book 3: An Immigration Story, Chapter 2, Housing 

Book 5: Language and Culture in Depth, Chapter 2 Getting an Education 

Book 5: Language and Culture in Depth, Chapter 5, Getting Help 

Book 6: Issues and Answers, Chapter 3, Government and Law 

Random House 

The Future of Children 

The Center for the Future of Children 

Vol. 2, No. 1, Spring 1992. 

(This resource is for teacher and Administrators) 

David and Lucille 
Packard Foundation 

The IRS Forms 

1040 Forms and Instructions: 

IRS Form 1040, Schedule A, 

Dependent Care Expenses, Instructions, tax Schedule C, 

Schedule SE, Form 2441 -Child and Tables 
(800) 829-1040 

The National PTA, Talks to Parents: 

How to Get the Best of Education For Your Child 
Doubleday 

The Non-Stop Discussion Workbook 
Unit 19, Into the Future 
Newbury House 

The Rights of Limited-English Proficient Students: 

A Handbook for Parents and Community Advocates" 

California Department of Education 

The Way to U.S. Citizenship 

Lesson 31-33, Immigration and Naturalization 

Lesson 33, On Becoming a Citizen 

Dormac, Inc. 

The Working Culture 

The Working Culture, Book 1, 

Ch. 2, The Central Place of Work in American Life 

Ch. 3, Together and Separate: Living and Working in a Multi-cultural Country 

Ch. 6, Work - Your Own Choice 

Ch. 7, What Employers Expect from Workers 

Ch. 8, Social Relations on the Job 



Q7 

JL O » 

"Tierra de Oportunidad" Bibliography, p. 16 Handbook 






Ch. 10, Expressing Emotions on the Job 
Career Development for New Americans, Book 2 
Part 1, Making Decisions About Work: 

Chapter 1, What's Important To You In A Job? 

Chapter 2, Identifying Your Skills And Trying To Use Them In The USA 
Chapter 5, Factors In Choosing A Job 
Part 3, Economic and Legal Awareness 

Chapter 11, Work Hours, Pay, Deductions, and Benefits 
Chapter 12, Laws That Protect Workers 
Chapter 14, Are Men and Women Really Equal? 

Prentice Hall Regents 



The Working Experience, 1 
Unit 5, Women's Work 
New Readers Press 



Traits of a Healthy Family, 
Most of the book 
Winston Press 



T ransf orma tions: 

Migration, Family Life, and Achievement Motivation Among Latino Adolescents 
Suarez-Orozco, Carola & Marcelo 
Stanford University Press, 1995 



U.S. Citizen? Yes. 

Ch. 10, Becoming a Citizen 
Heinle & Heinle 



U.S. Government, 

Putting Your Understanding to Use 
Media Materials, Inc. 

Voices of Freedom, Book 1 
Ch. 7, Types of Government 
Prentice Hall 



Wallet Card 

"Trabajador — conozca sus derechos", 
CHIRLA 




O 



Watch Out For Clever Women, 
'The Day It Snowed Tortillas" 
"Watch Out!" 

Cinco Puntos Press 
El Paso, Texas 




'Tierra de Oportunidad" 



Bibliography, p. 17 



Handbook 






"Welfare Reform and California Public Schools' 
ACSA Report, Dec. 1996 



Work Tales 
"A Robot Instead" 
"Fighting Words" 

"Handle With Care" 

"Help When Needed" 

"The Rip-Offs" 

"The Road to Somewhere" 
"The Saw that Talked" 
Globe-Fearon/ Janus 



Work-Wise 

Tactics for Job Success 

Unit 1, Taking Stock Of Yourself 

Unit 7, Adapting to the Work World 

Unit 8, A Balancing Act 

Unit 9, Protecting Your Rights 

Contemporary Books 



Worker Rights 

Lesson 1 , Equal Employment Opportunity 

Lesson 2 , Equal Employment Opportunity Laws 

Lesson 3 , Equal Employment Opportunity and Affirmative Action 

Lesson 4 , Dealing with Job Discrimination 

Lesson 5, Taking Legal Action 

The Adult Education Company 

Cambridge, 



Working 
Terkel, Studs 



Working in English, Book 1, 

Unit 1, Finding a Job 
Talking About a Promotion 
Contemporary Books 

Working In the U.S. 

Ch. 1, Getting Here and Staying Here 
Passport Books 




^ Q 

-4- O 



9 



Bibliography, p. 18 



'Tierra de Oportunidad" 



Handbook 



^lAES 



Workplace Dynamics 
Unit 1, No Excuses 
Unit 4, Company Benefits 
Unit 13, Men and Women 
Unit 15, Job Safety 
New Readers Press 

Workskills Book 1, 

Unit 9, Goal Setting 

Unit 10, Job Training /Continuing Education 
Workskills, Book 2, 

Unit 3, Safety Book and Audiotape 
Unit 7, Valued Work Behaviors 
Unit 9, Goal Setting 
Workskills, Book 3, 

Unit 10, Job Training and Continuing Education 
Book and Audiotape 
Prentice Hall Regents 

Writing for the World of Work 
Unit 2, Starting the Job 
Educational Design, Inc. 

You and the Law 

Ch. 1, Our Legal System 

The Rights of an Arrested Person 

Cars 

Educational Design, Inc. 

You're Hired! 

• Book One, Charting Your Career Path, 

Unit 1, Values 

Unit 2, Skills 
Unit 3, Interests 
Unit 4, Careers 

• Book Two, Getting the Right Job 
Unit 1, Information 
Contemporary Books 

Your First Job 

Unit 2 & 3, On The Job Training 
Unit 8, Safety First 
Unit 9, Pay and Benefits 
Prentice-Hall 






140 




'Tierra de Oportunidad' 



Bibliography, p. 19 



Handbook 



^lAES 



Your Rights And The Law 

Chapter 4 , Your Rights To Freedom Of Assembly And Petition 

Chapter 9 , Your Right To Vote 

Chapter 10, Your Responsibilities 

Chapter 11, Your Powers In Action 

Globe Fearon Educational Materials 



WWW REFERENCES 



Adult and Continuing Education 
www.yahoo.com/Education/Distance-Learning 

American Immigration Resources 
www.wave.net/upg/immigration/resource.htmI 

Assessment Instruments - Significant Life Changes Rating Scale. 
www.nap.edu/nap/bookstore/ 

California Department of Motor Vehicles 

0.08% DUI Charts of Drinks, Blood Level Alcohol, and Body Weight 
www.dmv.ca.gov 



California Department of Education 
www.cde.ca.gov 



California Disability Insurance Homepage 
www.edd.cahwnet.gov/uifaq.htm 



California Distance Learning Project 
information and online instruction 
www.otan.dni.us/ cdlp/ cdlp.html 



California Employment Law 
www.employlaw.com 



Background Papers-Stress Management, 
National Academy Press, Washington D.C. 
www.foobar.co.uk/users/umba/stress/ 



Federal Student Aid Information Center 

1-800-4-FED-AID 

www.nelliemae.org 



Internet Information Search Engine 
www.yahoo.com 



O "Tierra de Oportunidad" 

ERIC 



4 



Bibliography, p. 20 



Handbook 






"Latino U.S.A." 
lusa@www.utexas.edu 



"Latino Web homepage" 
www.latinoweb.com/favision 



"Comprehensive and responsible guidance for parents" 

National Parenting Center 

www.tnpc.eom// 



Non-traditional occupation survey 
www.accessil.com/iwttp/nontrad/htm 

"Not all Tax Software is Created Equal", 
Feature in Personal Business section. 
Business Week, February 5, 1996 
www.irs.ustreas.gov/prod/cover.html/ 

U.S. Department of Labor 
www.dol.gov 



United Farm Workers (UFW) 

Guia del Campesino 

Voice Mail: (800) 232-4842 - i.e. 232-GUIA 
www.latinoweb.com/ufw/ 



USDOL Employment and Training 
"Women's Bureau" 
www.doleta.gov/programs 



O 



'Tierra de Oportunidad" 




Bibliography, p. 21 



Handbook 



as. DEPARTMENT OF EDUCATION 
Office of Educational Research and Improvement (OERI) 
Educational Resources Information Center (ERIC) 

REPRODUCTION RELEASE 

(Blanket) 



61S ns-')- 




I. 



DOCUMENT IDENTIFICATION (Class of Documents): 



All Publications: 

Tierra de Oportunidad 

Series (Identify Series): 

Division/Department Publications (Specify) Education Policy & Planning Unit 

YAAES Division, Specialized Programs Branch, California Dept, of Education 




II. REPRODUCTION RELEASE; 



In order to disseminate as widely as possible timely and significant materials of interest to the educational community, documents 
announced in the monthly abstract journal of the ERIC system, Resources in Education (RIE), are usually made available to users 
in microfiche, reproduced paper copy, and electronic/opiical media, and sold through the ERIC Document Reproduction Service 
(EDRS) or other ERIC vendors. Credit is given to the source of each document, and, if reproduction release is granted, one of 
the following notices is affixed to the document. 

If permission is granted to reproduce the identified document, please CHECK ONE of the following options and sign the release 
below. 

Sample sticker to fle affixed to document Sample sticker to be affixed to document 



or 

Permitting 
reproduction 
in other than 
paper copy. 



Level 1 Level 2 



Check here 


"PERMISSION TO REPRODUCE THIS 




"PERMISSION TO REPRODUCE THIS 


Permitting 


MATERIAL HAS BEEN GRANTED BY 




MATERIAL IN OTHER THAN PAPER 


microfiche 






COPY HAS BEEN GRANTED BY 


(4"x 6” film), 
paper copy, 
electronic, 


..flV 






and optical media 
reproduction 


TO THE EDUCATIONAL RESOURCES 
INFORMATION CENTER (ERIC)." 




TO THE EDUCATIONAL RESOURCES 
INFORMATION CENTER (ERIC).” 



□ 

here 



Sign Here, Please 

Documents will be processed as indicated provided reproduction quality permits. If permission to reproduce is granted, but 
neither box is checked, documents will be processed at Level 1. 



"i hereby grant to the Educational Resources Information Center (ERIC) nonexclusive permission to reproduce these documents as 
indicated above. Reproduction from the ERIC microfiche or electronic/optical media by persons other than ERIC employees and its 
system contractors requires permission from the copyright holder. Exception is made for non-profit reproduction by libraries and other 
service agencies to satisfy information needs of educators in response to discrete inquiries.” 

^ ^ 






Printed Nan^: ^ 

Raymond G. Eberhard 


Organization: 

Adult Education Policy & Planning Unit 


Address: 

California Department of Education 
P.O. Box 944272 
Sacramento, CA 94244-2720 


Telephone Number: 

( 916 ) 322-2175 


Date: 

April 4, 1996 




Contact Person: Linda L. West, Assistant Director 

Outreach and Technical Assistance Network 



OVER 



